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FOREWORD 
 Project CBYSI — Cross-Border Youth Safety and Inclusion: 
Modernizing Training Facilities and Developing a Comprehensive Good 
Practices Guide — was funded under the Interreg VI-A Romania–Bulgaria 
Programme, Priority 3 “An Educated Region”, Specific Objective SO4.2, on 
a premise its three partner institutions set out to prove in practice: that 
youth safety is not primarily a matter of stricter rules or louder warnings, 
but of education, practiced skill, and support from the existing institutions. 
Throughout eighteen months, from August 2025 to February 2027, the Dolj 
County Police Inspectorate, the Academy of Economics “D.A. Tsenov” 
Svishtov and the Dolj County School Inspectorate set out to turn that 
premise into a working, transferable model.  
 This Guide was drafted, section by section, during four cross-border 
workshops — Craiova in January 2026, Svishtov in March 2026, Craiova again 
in April 2026, and a closing session in Svishtov in May 2026 — each featuring 
Romanian–Bulgarian simultaneous interpretation and each treated, from 
the very first session, as a primary source for the chapters that follow. This 
material was developed through collaboration between police officers with 
direct experience in handling traffic accidents and conflicts in school 
settings, academics in the fields of education and economics, and school 
inspectors with in-depth knowledge of the characteristics and needs of 
vulnerable communities. This text deliberately reflects this convergence of 
perspectives, drawing on both practical experience and real-world 
situations. At the same time, it facilitates the learning process through the 
use of simulated contexts and exercises designed to support the 
development of critical thinking and interpersonal skills. 
 The project is structured around five focus areas, selected because 
they reflect areas where young people do not receive sufficient support and 
are exposed to significant risks in both countries. The first four areas 
address key aspects of personal and social development:  
 

 personal safety and the legal boundaries of self-defence;  
 responsible behaviour on the road;  
 personal finance management;  
 the green economy and corporate social responsibility as a labour-

market reality;  
 The fifth area highlights the importance of institutional cooperation 
between police, pre-university education institutions, universities, and 
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families, considered to be a key condition for the effective and sustainable 
implementation of interventions in all the other areas addressed. 
 Alongside this Guide, the CBYSI partnership delivers four practical 
training courses — Self-Defence and Personal Safety and Safe Driving for 
Young Adults, both run by the Dolj County Police Inspectorate; Sustainable 
Personal Finance Management and Green Economy and Corporate Social 
Responsibility, both run by the Academy of Economics “D.A. Tsenov” — 
reaching 240 young people directly, 135 from schools across Dolj County and 
105 students in Svishtov. None of this would be deliverable without the 
infrastructure modernized by the project: a dedicated sports hall in 
Craiova, and renovated teaching halls in Svishtov, built specifically to allow 
this training to continue long after the end of the project’s implementation 
period. 
 The objective of this Guide is clearly defined and focused on 
practical application. It does not aim to provide an exhaustive inventory of 
all the risks young people may face, but rather to provide teachers, police 
officers, counsellors, and parents with a set of legal, pedagogical, and 
practical tools, developed and validated through the experience gained 
during the activities carried out by the project partners, considered 
relevant for increasing the effectiveness of educational interventions. 
 The guide is designed to be used gradually, chapter by chapter, in 
both classroom activities and training sessions. Its structure and content 
allow it to be adapted to various educational contexts, providing users with 
clear guidelines, relevant information, and practical solutions that are easy 
to access and effective. 

  This guide is dedicated to all the young people from Romania 
and Bulgaria who will participate in the CBYSI training sessions — 
and to the many more who will benefit from the practices described 
in it in the years to come. 
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PART I — GENERAL FRAMEWORK 
 

CHAPTER 1 — Context, Partnership and Purpose of the Guide 
 

 

1.1 The CBYSI Project and the Romania–Bulgaria Cross-Border 
Partnership  

 Project CBYSI — Cross-Border Youth Safety and Inclusion: 
Modernizing Training Facilities and Developing a Comprehensive Good 
Practices Guide — was launched in August 2025 under the INTERREG VI-A 
Romania–Bulgaria Programme, Specific Objective S.O. 4.2: Improving equal 
access to inclusive and quality services in education, training and lifelong 
learning through developing accessible infrastructure, including by 
fostering resilience for distance and on-line education and training. The 
project’s implementation period is 18 months, from 20 August 2025 to 19 
February 2027, with a total budget of 621,087.58 EUR, of which 496,870.06 
EUR (80%) is co-financed by the European Union. 
 To understand why this project exists, it helps to start from the 
problem it was designed to address, rather than from its administrative 
description.  

Young people today grow up inside a paradox: they have access to 
more information than any other generation before them, and at the same 
time less structured guidance on how to translate that information into 
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safe, considerate decisions. A teenager can look up the legal definition of 
self-defence in seconds, watch a hundred road-safety videos, or read 
endless articles about budgeting — and still make an unsafe decision at the 
very moment when that matters, because knowing a fact and having 
practiced a behaviour are two entirely different things. This gap between 
knowing and doing is the huge problem that threads through every chapter 
of this Guide, and it is the very problem CBYSI was designed to address 
directly. 
 Project CBYSI is a strategic response to a complex and constantly 
changing social reality, in which young people are simultaneously faced with 
more opportunities and significant risks. Adolescents and young adults are 
exposed to a large amount of information, to contradictory behavioural 
models running in their social environment and online, and to constant 
pressure to fit in — a context in which decisions are driven by emotion and 
group dynamics rather than a clear-eyed reading of consequences. Within 
this sense, youth safety cannot be achieved by issuing more warnings or 
stricter rules. It needs to be built through modern prevention models that 
invest in education, purposefully develop practical life skills, and 
strengthen a young person's own ability to anticipate where a choice or an 
action is actually going to lead before they make it. 

 Positioning of the Three Partner Institutions in the Context of the 
Project 

 The Dolj County Police Inspectorate (IPJ Dolj) acts as Lead Partner. 
IPJ Dolj brings something that cannot be acquired in a classroom: direct, 
daily, operational experience of risk behaviours and the actual mechanisms 
that generate them. Police officers responded to road accidents, handled 
school conflicts, and talked to the families affected by the very situations 
described in this Guide. Within CBYSI, IPJ Dolj made a deliberate and 
significant institutional choice: it repositioned itself, within the context of 
this project, not as a sanctioning authority, but as an educational partner.  
 This change matters more than it might seem. A young person who 
sees a police officer solely as the person giving the fines is unlikely to open 
up to that officer when facing a real problem. In contrast, a young person 
who spent three days training with a police officer, learning how to fall 
safely, how to de-escalate a conflict or how to recognize a traffic hazard 
will interact in an entirely different way with that same institution. 
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 Based on this conviction, the Dolj County Police Inspectorate (IPJ 
Dolj) is organizing two of the four training sessions planned under the 
project — Self-Defence and Personal Safety and Safe Driving for Young 
Adults. At the same time, the institution is responsible for modernizing the 
sports hall at the Dolj County Police Inspectorate’s headquarters and 
purchasing the specialized equipment and the driving simulator used in both 
training sessions. 
 The Academy of Economics “D.A. Tsenov” Svishtov, in Bulgaria, 
joins as Project Partner. This is a long-established higher-education 
institution with recognized experience in education, vocational training and 
socio-economic research. Its role in the partnership is to provide the 
scientific basis for the project’s approach, and to add something that 
neither of the two Romanian partners could provide alone: an academic, 
comparative, genuinely cross-border view of the challenges young people 
in both countries actually face. The Academy delivers the other two training 
sessions under the project — Sustainable Personal Finance Management and 
Green Economy and Corporate Social Responsibility, hosted and supported 
in the institution’s own renovated teaching halls (halls 46, 51 and 52). 
 The Dolj County School Inspectorate (ISJ Dolj) completes the 
partnership as Associated Partner. Its role is less visible than the other two, 
but just as decisive: ISJ Dolj coordinates and supports the educational 
activities carried out in schools, identifies and nominates the young people 
who actually take part, and — critically — opens the door to the 
communities that need this project the most. Without the involvement of 
the Dolj County School Inspectorate (ISJ Dolj), the Dolj County Police 
Inspectorate (IPJ Dolj) and the Academy could only offer high-quality 
training to young people who, due to their educational or social background, 
would already have access to such opportunities. With the involvement of 
the Dolj County School Inspectorate, the project can systematically reach 
the schools and communities where the need for support is greatest, thus 
ensuring fair access to training activities. 

1.2 How the Guide Was Built: The Four Workshops as a Methodology 

 What is important for a reader who makes a decision about trusting 
this document is to understand exactly how it was produced, because the 
method for developing it is itself part of the Guide's credibility. This is not 
a document extracted from the existing literature by an isolated specialist 
working alone, then reviewed by the partnership. The Guide was developed 
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section by section in working sessions that brought together police officers, 
members of the academia, and school inspectors from both sides of the 
Danube, each partner drawing on their own experience, while also adapting 
their working methods to the actual needs of the target group. From the 
very first session, every conclusion reached in the workshop was treated as 
primary source material for the Guide itself.  
 This Guide is the product of a structured, collaborative development 
process that unfolded over four workshops organized between January and 
May 2026, two in Romania and two in Bulgaria. 

Workshop Location & 
Date 

Focus Key outputs 

1 Craiova, 
Romania  
12–14 
January 
2026 

Needs Assessment: 
mapped youth 
vulnerabilities and risks; 
agreed the definition of 
"good practice"; 
established five priority 
domains. 

Shared analytical 
framework; 
common 
understanding of 
the target group 
needs. 

2 Svishtov, 
Bulgaria  
04–06 
March 2026 

Development of the 
Joint Training 
Programme: designed 
the structure of four 
training courses; agreed 
pedagogical framework. 

Structure of four 
courses; first 
draft of Joint 
Training 
Programme. 

3 Craiova, 
Romania  

20–22 April 
2026 

Development of the 
Good Practices Guide: 
validated good 
practices; developed 
case studies; adopted 
Selection Methodology. 

Validated Guide 
structure; case 
studies; 
selection 
methodology. 

4 Svishtov, 
Bulgaria  

Refinement, Validation 
and Dissemination: line-
by-line review; formal 

Final approved 
Guide and 
Training 
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Workshop Location & 
Date 

Focus Key outputs 

26–28 May 
2026 

approval; agreed 
dissemination strategy. 

Programme; 
dissemination 
and 
sustainability 
plan. 

 Workshop 1 — Craiova, Romania, 12–14 January 2026: Understanding 
the Problem 

 The first workshop aimed to develop a shared assessment of the 
needs, challenges, and opportunities facing young people in the cross-
border region. This process was structured into three complementary 
modules. 
 Module I examined the needs, challenges, and opportunities of 
young people as observed in the partners’ day-to-day work—not merely as 
reflected in national statistics, but rather based on the direct experience 
of police officers, teachers and school counsellors. Module II expanded on 
this analysis, identifying the key factors that influence young people’s 
educational and behavioural trajectories: the quality of the relationship 
with state institutions, the presence (or absence) of structured social-
emotional learning in the school curriculum, the normalization of risky 
behaviours among adolescents, as well as the influence exerted by peer 
groups and the digital environment. Module III focused the analysis on 
identifying solutions and best practices, starting with a key question: given 
the challenges identified, what solutions and best practices are already 
available in the experience of the two countries and can be leveraged to 
effectively address these needs? 
 Workshop 1 yielded three major outcomes. First, it established a 
shared assessment of the main risks facing young people, which forms the 
basis for each chapter of this Guide. Second, it strengthened the role of the 
Dolj County Police Inspectorate, the Dolj County School Inspectorate, and 
the Academy as educational partners within the project. Third, it produced 
the first version of the compendium of best practices, which was 
subsequently developed and incorporated into the chapters drafted during 
Workshop 3. 
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 Workshop 2 — Svishtov, Bulgaria, 04–06 March 2026: Building the 
Training Architecture 

 Workshop 2 focused on the conceptual foundations of the Joint 
Training Programme: defining the competency framework that each course 
must develop in participants, agreeing on the target groups for whom the 
training will be designed, selecting appropriate pedagogical approaches for 
each topic, and establishing training methods and a monitoring model to 
ensure consistency in the delivery of training sessions organized in both 
countries. Thus, the structure of the project’s four training sessions was 
mutually agreed upon: Self-Defence and Personal Safety, Safe Driving for 
Young Adults, Sustainable Personal Finance Management, and Green 
Economy and Corporate Social Responsibility.  
 This workshop established the formative nature of the evaluation of 
each training session aimed at Romanian and Bulgarian youth. Thus, the 
evaluation will focus on adapting working methods to achieve the proposed 
objectives: improving skills and/or performance, stimulating critical 
thinking, enhancing the ability to solve problems they face or may face, and 
fostering the genuine development of each participant. 

 Workshop 3 — Craiova, Romania, 20–22 April 2026: Writing the Guide 

 The third workshop was the moment when this Guide, in the truest 
sense of the word, came to life. Fifteen experts from all three partner 
institutions worked together on the structure and practical content of the 
Guide — agreeing on its ten-part structure chapter by chapter. This was also 
the workshop in which the Dolj County Police Inspectorate and the “D.A. 
Tsenov” Academy of Economics presented the case studies — each based on 
patterns observed in real life the field, identification details altered to 
protect the individuals involved. 

 Workshop 4 — Svishtov, Bulgaria, 26–28 May 2026: Validation and 
Closure 

 The purpose of this workshop was to review each chapter of the 
Guide and each element of the Training Programme, resolve any remaining 
disagreements by consensus, and formally validate both documents as 
complete and ready for implementation. This was also the session in which 
the target group selection methodology was formally adopted and the 
partnership agreed on the dissemination strategy — how the Guide and the 
Training Programme will reach people beyond the 240 direct participants. 
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 Why this Method Matters to You as a Reader 

 The reason for explaining this sequence of meetings is: every good 
practice in the chapters that follow was tested against the real operational 
experience of people who have actually handled these situations, from two 
different national and institutional perspectives, before writing it down.  

 Every good practice in this Guide has been identified from the 
operational experience of professionals from two countries. The 
Guide provides a comprehensive overview and offers a high degree 
of flexibility. 

 
1.3 Target Groups of the Guide and Guidelines for Its Application 

 This Guide serves two distinct but interconnected audiences.  
 

 The People Involved in Youth Safety and Education 

 The first target audience consists of adults involved in the safety and 
education of young people: police officers and instructors, teachers and 
school counsellors, university staff, local government officials, and parents. 
For these readers, the Guide is intended to serve as a practical handbook — 
a document that can be consulted depending on the specific situation at 
hand. 

 The Young Person 

 The second target audience consists of young people — participants 
in one of the four CBYSI training sessions, or any reader over the age of 
sixteen who wishes to better understand their own safety, the 
consequences of their choices, and their rights under the law. For this type 
of reader, the Guide is written to be straightforward, using accessible 
language; it focuses on explaining behaviours governed by a set of norms 
(legal, moral, social), as well as the consequences of an action or inaction 
in relation to real-life situations in which young people are or could be 
involved. 

 Who the Joint Training Programme is for 

 The training programme developed to support this Guide is aimed at 
young people on both sides of the Danube who are at two successive stages 
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of their education: high school students and college students preparing to 
enter the labour market. Over the course of the 18-month implementation 
of the CBYSI project, 240 young people will participate directly in the 
training activities: 135 high school students from schools in Dolj County, 
Romania, and 105 students from the “D. A. Tsenov” Academy of Economics 
in Svishtov, Bulgaria. 

 How Participants are Selected 
 Selection is coordinated by the Dolj County School Inspectorate for 
Romanian pupils, and by the Academy of Economics D.A. Tsenov for its own 
Bulgarian students, following an agreed methodology.  

The selection specifically prioritizes 
 promoting young people from disadvantaged backgrounds and ethnic 

minorities, in line with the project's social-inclusion commitment 
 achieving an equal balance of girls and boys in every cohort to 

promote gender equality. 
 From an administrative standpoint, the focus is on two settlements 
— 
border; the municipality of Calafat serves as a border crossing point, 
directly connected to Vidin. From a socio-economic standpoint, young 
people in these communities face above-average economic vulnerability 
and, as a result, their access to structured training such as that offered by 
the CBYSI project is more limited. From a pragmatic perspective, the skills 
this project builds — personal safety, responsible driving, financial literacy, 
and awareness of the green economy — are directly relevant, immediate, 
and rooted in everyday life — specifically in the cross-border context, where 
access to the legal and economic systems of another country is not a 
hypothetical scenario, but an everyday reality. 
 A different logic applies for pupils selected in Craiova — it is what 
the partnership calls a "profile-based" approach. Sports-oriented secondary 
schools are prioritized for the Self-Defence course. Schools offering 
automotive or transport specializations are prioritized for the Safe Driving 
course. Schools focused on economics are prioritized for the two training 
courses delivered by the Academy of Economics. This approach is based on 
the principle of continuity in each young person’s educational journey, 
building on the educational choices they have already made. Thus, for each 
selected participant, the CBYSI training programme complements and 
deepens a consciously chosen educational path, contributing to the 
development of the skills needed for their integration into academic, 
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professional, and social life. A student pursuing a sports-oriented career 
who then completes the Self-Defence course views this form of training as 
a natural extension of their own interests, not as an imposed add-on — and 
this difference in perception significantly influences the level of 
commitment that a young person puts in the training session. 
 For the Academy of Economics “D.A. Tsenov”, the selection of the 
target group will be done in accordance with the principle of equal 
opportunities and non-discrimination and will be achieved without any 
restrictions, exclusions, preferences, limitations based on race, nationality, 
ethnicity, language, religion, social category, beliefs, gender, age, 
disability, family situation or responsibility, and other such criteria that 
could result in direct or indirect discrimination. The target group of the 
project will include disadvantaged students following the “no person and 
no place left behind” principle. 
 

Reader Most relevant chapters 

Police & law 
enforcement 

Ch. 1, 2, 3, 4, 7, 8 — operational context, risks for 
young people, self-defence, road safety, 
cooperation, courses 

Teachers & school 
counsellors 

Ch. 2, 3, 5, 6, 7, 9 — youth challenges, prevention, 
financial and green curricula, good practices, 
implementation 

School & university 
managers 

Ch. 1, 7, 8, 9, 10 — institutional cooperation, 
training models, sustainability, recommendations 

Youth & social 
workers 

Ch. 2, 3, 7, 9 — risk factors, prevention, diverse 
contexts 

Young people aged 
16–25 

Ch. 3, 4, 5, 6 — personal safety, road behaviour, 
finance, green economy 

Parents & guardians Ch. 2, 3, 5, 7 — understanding risks, financial 
habits, involvement, coherent messaging 
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Reader Most relevant chapters 

Policymakers & 
local authorities 

Ch. 1, 9, 10 — strategic context, sustainability, 
recommendations 

  

 Each chapter of the Guide is written to stand on its own: a reader 
can start with any chapter that is relevant to their role without losing 
anything on the meaning. This was a deliberate design choice, based on the 
premise that the most effective best practices are those that a young 
person, a teacher or a police officer can apply immediately or adapt to as 
many real-life situations as possible. 
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CHAPTER 2 — Understanding the Challenges Facing Young People 

 

 

2.1. Key Risks and Vulnerabilities Identified Across Both Countries 

Young people live in an environment that is changing much more 
rapidly than it was a decade ago. Every day, they make dozens of decisions 
– about how to get around, who to socialise with, what information to take 
on board, how to use social media, how to manage their budget and how to 
respond to various situations in life. Some of these decisions may seem 
insignificant, but it is precisely these that gradually shape habits which can 
lay the groundwork for security and at the same time set the context for 
emerging risks. 

The research, the discussions held as part of the project and the 
exchange of experience between partners from Romania and Bulgaria show 
that, regardless of the differences between individual regions, young 
people on both sides of the Danube face very similar challenges. Some of 
these relate to everyday safety, others have to do with their participation 
in public life, whilst others stem from the rapid development of digital 
technologies and changes in the way people communicate. 

One of the key findings is that risk rarely arises suddenly. In most 
cases, it builds up gradually as a result of a series of decisions, 
circumstances and external influences. This is precisely why prevention 
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should not begin once a problem has already occurred, but much earlier – 
by building knowledge, practical skills and a responsible attitude towards 
one’s own safety and that of those around them. 

A review of the results of the working meetings held shows that the 
identified risks can be broadly categorised into several main groups. This 
categorisation is merely indicative and does not imply that individual risks 
occur in isolation. On the contrary – in real life, they often intertwine, 
reinforce one another, and can concur to create situations of greater 
vulnerability. 

 
Section Category Contents 

I. 

Main risk groups 

1. Personal 
safety 

 

 aggression; 
 violence; 
 bullying; 
 lack of coping skills; 
 lack of self-confidence; 
 peer pressure; 
 when a young person should seek 

help. 

2. On the Road 

 young drivers as one of the 
highest-risk groups; 

 distraction from mobile phones; 
 speeding; 
 driving after drinking or using 

psychoactive substances; 
 driving under the influence of 

peers; 
 safety as pedestrians and 

cyclists; 
 road safety culture; 
 personal responsibility. 

3. Digital 
environment 

 online bullying; 
 scams; 
 disinformation; 
 misuse of personal data; 
 digital addiction; 
 inappropriate content; 
 dangerous online challenges; 
 manipulation via social media. 

4. Social 
environment 

 social isolation; 
 lack of a sense of belonging; 
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Section Category Contents 

 dropping out of school; 
 aggression; 
 discrimination; 
 addictions; 
 violence; 
 limited participation in public 

life; 
 lack of trust in institutions. 

5. Economic 
risks 

 low financial literacy; 
 lack of skills in managing 

personal finances; 
 indebtedness; 
 impulsive purchases; 
 financial fraud; 
 no knowledge about sustainable 

consumption; 
 no understanding of the link 

between personal decisions and 
sustainable development. 

II. 
Characteristics 
of vulnerability 

1. 
Psychosocial 
development 

 a period of personality shaping; 
 desire to be accepted by peers; 
 a drive towards independence. 

2. Behavioural 
factors 

 impulsiveness; 
 no life experience; 
 difficulty in assessing risk;  
 tendency to underestimate the 

consequences. 
3. 
Environmental 
influences 

 strong influence of social media. 

III.  

Similarities 
between 

Romania and 
Bulgaria 

General 
context 

 young people live in similar 
social environments; 

 they use the same digital 
platforms; 

 they face similar economic 
difficulties; 

 they face similar safety issues; 
 institutions are working in 

similar areas; 
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Section Category Contents 

 best practices can be 
successfully adapted in both 
countries. 

 
 Risks to Personal Safety 

Personal safety is one of the key prerequisites for the healthy 
development of every young person. It is not limited to the protection of 
life and health, but also encompasses a sense of security at school, at 
university, within the family, amongst friends, in public places, and in 
everyday social interactions. When young people feel protected and know 
how to respond in different situations, they grow more confident, more 
active, and are more likely to fully participate in public life. High-risk 
situations often start small — a conflict, an unfamiliar group, a dare — and 
escalate quickly, especially through peer pressure and bullying. Prevention 
requires practical coping skills: composure, confident communication, 
setting boundaries, refusing risky activities, and knowing when to seek help. 
These are built gradually through training and practice, not one-off 
instruction. Romania and Bulgaria show similar patterns here, supporting a 
shared training approach. 

 Risks on the Road 

Road safety requires quick judgement, self-control and 
responsibility from drivers, passengers, pedestrians and cyclists alike — not 
just knowing the rules. Young drivers remain a high-risk group due to limited 
experience, overconfidence, thrill-seeking and poor risk assessment. 
Common risks include distraction, speeding, and driving under the 
influence; peers in the car increase risk further. Road-safety culture — 
respect for other users, patience, conflict avoidance — matters as much as 
complying with rules. Every decision a young person makes behind the 
wheel affects their own safety and others’, so education must build lasting 
habits, not just knowledge of the law. 

 Risks in the Digital Environment 

The internet and social media are integral to young people's lives, 
offering major opportunities, as well as risks that are often invisible and 
inescapable. Online bullying is especially harmful because, unlike offline 
bullying, it can continue around the clock via mobile devices. Other risks 
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include scams, disinformation, misuse of personal data, digital addiction, 
inappropriate content, dangerous challenges, and algorithm-driven 
manipulation. Digital safety is now part of everyday behavioural culture, 
rather than a separate technical issue — it requires critical thinking, safe 
communication, data protection and responsible online behaviour, for the 
internet to stay a space for learning rather than a source of threat. 

 Social Risks 

Family, school, friends and community shape the values and habits 
that determine how young people cope with challenges. Social isolation is 
a growing, often invisible problem — digital communication doesn't 
guarantee genuine relationships — and a lack of belonging can drive 
insecurity and risky behaviour. Early school dropping, aggression, 
discrimination and addiction (including internet and gambling addiction) 
further erode social development, while low trust in institutions deters 
young people from seeking help. These risks rarely occur in isolation — 
isolation can lead to dropping out of school, lack of belonging can develop 
into risky behaviour, mistrust can lead to reluctance to seek help — so 
prevention must target the entire social support environment rather than 
isolated problems. 

 Economic Risks 

Early financial decisions shape education, career and quality-of-life 
prospects in the long run, making financial security a core part of well-
being. Low financial literacy leads to impulsive decisions; poor personal-
finance skills make budgeting and loan management difficult, often 
resulting in debt; aggressive marketing and digital finance increase 
exposure to impulsive purchases and fraud. Financial decisions also carry 
sustainability implications — resource use, waste, working conditions — so 
understanding sustainable consumption is part of responsible financial 
behaviour, linking financial literacy to civic and environmental 
responsibility. Financial literacy is therefore not just about money 
management, but also about planning, responsible consumption and critical 
assessment — and it interacts with other risks: financial hardships often 
correlate with dropping out of school, isolation, and vulnerability to fraud. 

 General Characteristics of Young People’s Vulnerabilities 

Vulnerability varies with family background, education, socio-
economic conditions and access to support, but adolescence itself carries 
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common traits that increase exposure to risk: the search for new 
experiences and peer acceptance (which can override caution), limited life 
experience, impulsivity and underestimation of consequences (as self-
control is still developing), constant digital exposure encouraging 
comparison and imitation, and the drive for independence without matching 
skills. These factors impair accurate risk assessment, which is why safety 
education must build analysis, judgement and independent decision-
making, not just convey information. Vulnerability is a natural, temporary 
feature of growing up, not a weakness, and the way to overcome it is 
through quality education, support environments, and opportunities to 
participate, which turn young people into resilient, active actors in society. 

 Similarities between Romania and Bulgaria 

Despite national differences, young people in both countries face 
largely the same challenges, due to shared European processes, geographic 
proximity and similar socio-economic conditions. Both use the same digital 
platforms and face the same online risks, similar economic constraints 
(limited resources, indebtedness, fraud risk), and similar safety issues 
(accidents, aggression, isolation); institutions in both countries — police, 
schools, universities, local authorities, NGOs — operate in similar areas. This 
is the basis for this Guide: adaptable approaches proven effective in both 
contexts, combining a shared framework with local flexibility. 

 Safety comes from the interaction of personal behaviour, social 
environment, economic conditions, digital technology and 
institutional support — not a single cause — and the different risk 
categories reinforce one another, so prevention must treat safety as 
an interconnected system rather than isolated problems. Since risk 
reduction cannot rely on rules and information campaigns alone (many 
young people know the rules but don't apply them, due to 
environment, emotion, peer pressure and inexperience), institutions 
must build practical skills and independent decision-making alongside 
knowledge — which is the basis for this Guide and the joint training 
programme. 
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2.2. The Gap between Knowledge and Behaviour: Why Rules Are Not 
Enough 

In modern society, young people have access to more information 
than ever before. They can easily find rules, instructions, warnings and 
recommendations concerning road safety, the use of digital technologies, 
financial management and social relationships. However, the availability of 
information does not always lead to a change in behaviour. 

This suggests that there is a gap between being aware of a risk and 
being able to act safely. A young person may know that using a mobile phone 
whilst driving increases the likelihood of an accident, that sharing personal 
data online carries risks, or that ill-considered financial decisions can have 
long-term consequences. But merely being aware of these facts does not 
guarantee that, in a specific situation, they will make a safe choice. 

The reason is that actual behaviour is not determined solely by a 
rational understanding of the rules. It is influenced by a multitude of factors 
– personal experience, emotional state, peer pressure, social attitudes, a 
sense of control over the situation, and the ability to assess possible 
consequences. In many cases, the risk is not perceived as immediate, 
particularly when the negative consequences seem distant or unlikely. 

This is particularly strong among young people, as the desire for 
independence and a sense of belonging to a group often takes precedence 
over assessing the consequences. Prevention should therefore not rely 
solely on providing information and reminding people of the rules – these 
must be supported by the development of critical thinking and practical 
skills for real-life situations. 

This is particularly important in the face of today’s challenges. 
Young people today must make decisions on a daily basis in a dynamic 
environment where the line between safe and risky behaviour is often 
unclear. Digital communication, social media, financial services and 
mobility create new opportunities, but at the same time require a new set 
of skills. Consequently, the key question is no longer: “Do young people 
know the rules?”, but “Can they apply this knowledge when faced with a 
real-life situation?” 

 Factors Influencing the Translation of Knowledge into Action 

 Turning knowledge into safe behaviour is a complex process that 
depends on what information a person possesses and how they perceive, 
assess and use it in a specific situation. Between the moment a young person 
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learns a particular rule and the moment they are required to put it into 
practice there are multiple factors that can influence their decision: 

 Personal risk perception — distant or "someone else's" risks are more 
easily disregarded, especially where consequences aren't immediate; 

 Emotion and current state — real decisions are made under stress, 
pressure or desire for a quick result, which can override prior 
knowledge; 

 Peer and social influence — the desire to belong can cause young 
people to act against their own knowledge when risky behaviour is 
normalised among peers; 

 No practical experience — abstract knowledge stays abstract unless 
linked to real examples, discussion and practice; 

 Confidence in one's ability to act — understanding what's right is not 
sufficient if the confidence and skill to act on it is not in place (e.g. 
resisting peer pressure, recognising scams); 

 General safety culture — rules seen as mere formalities, rather than 
genuine protection are followed less consistently. 

 The Role of Practical Skills and Experience in Risk Management 
 Developing safe behaviour among young people requires moving 
beyond the traditional approach, which is based solely on providing 
information. Knowing the rules and understanding potential hazards are a 
necessary foundation, but lasting change occurs when young people can 
apply their knowledge in real-life situations and make independent 
decisions. 
 Young people need transferable skills — risk identification, critical 
thinking, consequence assessment, communication, the capacity to say no 
and to seek help. Learning through discussion, case analysis and simulation 
builds a way of thinking, rather than merely memorised facts, and bridges 
the gap between abstract messages (“be careful”, “protect your data”) and 
applying them in specific situations — e.g. recognizing a scam attempt, 
reading other road users’ intentions, making informed financial choices. 
Active participation also fosters personal responsibility: safety becomes an 
internalised value rather than an external requirement, which is more 
sustainable than control or sanctions alone. Training should therefore be 
interactive and grounded in real life, which is the basis of this Guide and its 
training programme. In short: prevention works when knowledge becomes 
skill, and skill becomes habit. 
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 From Awareness to Personal Responsibility 

 Bridging the gap between knowledge and behaviour requires a shift 
in how safety is understood. It should not be seen merely as compliance 
with external rules or the avoidance of certain dangers, but as a process in 
which each person develops the ability to assess situations, anticipate 

consequences and take 
responsibility for their own 
decisions. 
 Awareness is the 
starting point, but 
understanding why a behaviour 
matters is what turns a rule 
into a personal choice. This 
doesn't mean young people 
bear responsibility alone — 
safety is an effort where 
family, institutions and society 
come together — but their own 
daily decisions matter directly. 
Since not every new risk can be 
regulated ex ante by a specific 
rule, young people need to be 
able to determine how to 
respond appropriately to novel 
situations — a shift from 
control-based prevention to 
fostering awareness, 
independence and proactive 
behaviour. 

This approach involves 
a shift from a model based 

primarily on control and prevention to one that promotes awareness, 
independence and a proactive stance. The aim is not simply for young 
people to avoid risk, but to develop the ability to recognise, manage and 
mitigate it through informed decisions. 

Building a culture where responsible behaviour is a natural part of 
everyday life — rather than something tied only to sanctions — is key. The 
training aims to support this progression: from knowledge   understanding 
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  skill   action   responsible behaviour. Sustainable prevention 
happens when rules are followed because their value is understood, not 
merely imposed. 

2.3. Social, Economic and Digital Dimensions of Youth Safety 

Youth safety today extends beyond protection from immediate 
physical danger — it includes young people’s ability to live, learn, work and 
participate fully in a supportive environment. A young person can be at risk 
not only by breaking a rule, but also through limited opportunities, weak 
social support, or missing skills. Safety therefore results from interacting 
factors — social relationships, economic conditions, access to education, 
digital environment, civic participation — which constantly influence one 
another: economic hardships can limit access to education and increase 
isolation; weak social support increases vulnerability to online 
manipulation; poor digital skills restrict access to opportunities.  

Prevention must therefore build sustainable skills and participation, 
not merely avoid negative outcomes; young people are both beneficiaries 
of, and active contributors to their own safety. This is especially relevant 
in the RO–BG cross-border context, where both countries face similar 
challenges around social adaptation, economic independence and digital 
participation — supporting shared training approaches. In short, safety 
means both the absence of risk and the presence of conditions for 
development and resilience. 

 

 Young people’s safety must be understood as the absence of risk 
and the presence of conditions conducive to development, 
resilience and the ability to cope with the challenges of the modern 
world. 

 
 The Social Dimension – Belonging, Inclusion and a Supportive 

Environment 

 The social dimension of young people’s safety relates to the quality 
of relationships, opportunities for participation and the existence of a 
supportive environment in which they can develop their abilities and self-
confidence. Safety does not depend solely on the individual decisions a 
young person makes, but also on the social environment in which those 
decisions are shaped. 
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 A sense of belonging builds confidence and encourages help-
seeking; its absence increases vulnerability. Digital communication cannot 
fully replace real social contact — young people without stable networks 
are more exposed to manipulation and risky behaviour. Social inclusion — 
full participation in education, economic and social life regardless of 
background — is essential, especially for those facing transitions (e.g. 
education to employment) or exclusion risk.  Education institutions, 
youth organisations and communities build this supportive environment; 
involving young people as active participants (not just recipients of 
protection) strengthens engagement and belonging. In the RO–BG cross-
border context, joint initiatives broaden social contacts and build a sense 
of European belonging. In short, social security means access to support, 
opportunity and participation — the stronger these, the better young people 
can recognise risk and make responsible choices. 

 The Economic Dimension — Financial Security as a Factor for 
Sustainable Development 

 Economic security — the ability to manage resources, plan ahead and 
make informed financial decisions — is central to independence and quality 
of life, particularly as young people take on more responsibility (education, 
work, housing, consumption).  Financial literacy — understanding 
financial concepts, planning income/expenditure, assessing risk, using 
financial services responsibly — is key, given the daily exposure to loan, 
purchase and investment offers. Weak financial literacy raises the risk of 
debt, fraud and poor contracts; digital finance both eases access and 
creates new risks requiring critical thinking.  
 Economic vulnerability has a social dimension too — limited access 
to education or stable work increases the risk of exclusion — so support 
should build broader independence skills, not just financial information, 
including preparation for the education-to-work transition. Financial 
literacy is thus a matter of societal, not just individual, sustainable 
development; education institutions should build it through practical 
training and real examples. This is especially relevant for the RO–BG cross-
border cooperation, given shared challenges around career development 
and labour-market adaptation. Economic security depends on resources plus 
the ability to plan, choose and adapt. 
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 The Digital Dimension — Opportunities and Challenges of a Connected 
World 

 The digital world is a natural extension of real life for young people 
— communication, learning, work, finance and civic participation 
increasingly happen online — alongside new forms of vulnerability requiring 
specific skills. Key aspects of digital safety include using information 
responsibly (distinguishing reliable from unreliable sources, recognising 
manipulation); protecting personal data and digital identity (understanding 
privacy and the long-term consequences of oversharing); and managing 
specific social risks associated to the digital environment (bullying, 
aggressive communication, conformity pressure) that affect self-esteem 
and wellbeing.  
 Another key aspect is the protection of personal data and digital 
identity. Young people share information about themselves on a daily basis 
via various online platforms, often without fully realising the long-term 
consequences of these actions. Understanding the principles of privacy, 
profile security and responsible online behaviour is a key part of modern 
digital literacy. 
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       Alongside risks, digital tools 
also open access to education, 
participation and content 
creation. The goal is therefore not 
to restrict technology use, but to 
build the capacity to use it 
responsibly — comprehensive 
digital competence combining 
technical skill, critical thinking, 
ethical communication, data 
protection and consequence-
awareness.  

       This matters particularly 
for RO–BG cooperation, as both 
countries undergo rapid digital 
transformation. In short: digital 
safety balances protection and 
opportunity — rather than turning 
away from technology, building 
the skills to use it well; the goal is 
preparedness and empowerment, 
not control. 

 The Interplay between Social, Economic and Digital Factors 

 These three dimensions cannot be considered separately — they 
constantly interact: a social problem can have economic consequences, 
economic insecurity can increase social vulnerability, and the digital 
environment can both worsen and help address existing risks. For example, 
limited finances reduce access to education/training, increasing isolation 
risk; digital technology is simultaneously a source of risk (fraud, 
disinformation, pressure) and a channel to knowledge and support.  
 Effective prevention therefore cannot target single risks in isolation 
— it needs a comprehensive view combining personal-skill development with 
a supportive social and institutional environment. Vulnerability is a dynamic 
state, not a permanent one: with the right training, opportunities and 
participation, young people build resilience. This reflects the broader shift 
in European youth policy — from reaction to prevention, control to 
empowerment, information to competence-building — which the RO–BG 
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partnership applies through joint educational initiatives combining social 
support, skills development and active participation. In short: the social, 
economic and digital dimensions of safety are interlinked elements of one 
goal — informed, resilient, actively participating young people. 
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PART II — SAFETY, SELF-DEFENCE AND ROAD BEHAVIOUR 

 

CHAPTER 3 — Personal Safety and Responsible Self-Defence 

 

 
  

 Among all the topics addressed in this Guide, self-defence is 
probably the most misunderstood by young people — and the 
misunderstanding runs in a very specific and dangerous direction. Ask a 
group of teenagers what self-defence means, and a striking number will 
describe something closer to justified retaliation: the idea that if someone 
attacks you, you are then free to respond however you see fit, because you 
were “provoked”. This is not what the law says and what the police officers 
who developed this course teach. Rather, self-defence is not a synonym for 
violence.  

 Genuine self-defence begins with recognizing danger early, actively 
avoiding conflict wherever avoidance is possible, and seeking institutional 
or community support — and it only, ever, becomes physical once every 
other realistic option is truly exhausted. A young person who reads the 
danger early, stays calm, and walks away completely unhurt is what 
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describes full success with self-defence, whether they ever raised a hand 
or not. 

 The CBYSI approach in this regard rests on one central premise: 

 The young person who never ends up having to use a physical 
self-defence technique is, more often than not, the one who made 
the best decisions: they recognized the danger in time, handled the 
situation with good judgment, and managed to get away safely. 

3.1 The Legal and Ethical Boundaries of Self-Defence 

 Legal Framework 

 Romanian law recognizes the right to use force in self-defence — but 
this right is subject to four strict conditions that are frequently 
misunderstood by young people and adults alike. 

SELF-DEFENSE (according to Art. 19, Criminal Code) 

(1) An act set forth in the criminal law is justified when committed in 
self-defence. 

(2) The person who commits such act to eliminate a material, direct, 
immediate and unjust attack that exposes themselves or another 
person to danger or endangers their rights or a general interest is in a 
position of self-defence if the defines is proportional to the severity of 
the attack. 

Thus, the 4 cumulative conditions to justify self-defence are: 

Material — First, the attack must be a real, physical assault against a 
person, not a verbal insult, a rumour, an unpleasant comment or a 
threat that has not yet materialized into physical action. Someone 
calling you a name, however upsetting, does not create a legal basis 
for physical response. This distinction accounts for a large share of the 
incidents this course is designed to prevent, because so many of the 
conflicts involving young persons begin verbally and escalate only 
because one of the parties decides that words alone justify physical 
response; 
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Direct — the attack needs to be aimed at you personally, at another 
specific person you are protecting, at their rights or at a recognized 
general interest, rather than being some vague, general sense of 
danger; 

Immediate — the attack needs to be happening right now or be truly 
and imminently about to happen. This condition cuts in both directions, 
and young people frequently misunderstand the second direction: if 
you strike before an attack has begun, you are not defending yourself. 
If you strike after an aggressor has already stopped, backed away, or 
fled, you are no longer defending yourself either — at that point, you 
become the aggressor, in the full legal sense of that word, and the law 
will treat you accordingly; 

Unjust — must have no legal basis of its own. Resisting a police officer 
who is carrying out a lawful arrest, for instance, is not self-defence, 
however unwelcome that arrest might feel to the person being 
arrested, because the officer's action is not unjust under the law. 

 Running across and beneath all four of these conditions is a 
fifth, cumulative requirement that the course treats as equally 
important: proportionality. If someone pushes you, and you respond 
with a blow that causes serious injury, a court may very reasonably find 
that you exceeded the actual limits of legitimate self-defence, even if 
the other three or four conditions were met. The law is not asking 
“were you attacked?” — it is asking a much more specific question: 
“was this response, at this exact moment, truly necessary and 
proportionate to stop the threat?”. 
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Art. 26 — Non-imputable Excess 
If you exceed proportionate 
defence because of the fear or 
disturbance caused by the attack 
itself — a surprise night-time 
assault, for instance — the act is 
not imputable, and you are not 
criminally punished. 
Courts assess this state of fear 
on a case-by-case basis, within 
the context of the actual 
circumstances of the attack. 

Justified Excess (Exceeding the 
Limits) 
If you exceed those limits 
without being in a state of 
genuine fear, the act remains a 
crime, but the law provides for a 
mandatory mitigating 
circumstance: the applicable 
penalty is reduced by one-third. 
 
Trained individuals are held to a 
higher standard, as they are 
considered to possess greater 
technical and emotional control, 
which makes it more difficult to 
argue defense based on “distress 
or fear” in court. 

 

 This last point matters enormously for anyone who completes the 
CBYSI self-defence course. Acquiring a skill comes with increased 
responsibility, not with a license. If any one of the four key conditions is 
missing — the attack happened in the past, it was only verbal or already 
over — the response no longer falls under the protection of the law and 
becomes itself an act of aggression under the law. 

 Good practice 
 Before reacting to any provocation, run through the four 
conditions in your mind: Is this truly a physical attack? Is it aimed at 
me? Is it happening right now? Is there no legal justification for it? If 
you cannot answer “yes” to all four, the safest and smartest response 
is to step back, rather than strike.  
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 Why Using a Physical Technique is Always the Last Resort 

 This approach directly influences the organization and sequence of 
content in the training sessions. The training process begins with developing 
the ability to identify and avoid risky situations, since early recognition of 
a danger and moving away from it is, in most cases, the most effective way 
to ensure a young person’s safety. The next stage focuses on communication 
techniques, specifically de-escalation and verbal control, given that many 
conflict situations can still be resolved through dialogue and proper 
interaction management before they escalate into a physical confrontation. 
 Subsequently, the preventive guard stance and distance 
management are addressed, as maintaining a safe space and establishing 
clear boundaries without displaying aggression are often sufficient to 
prevent a conflict from escalating. 
 Self-defence techniques are only introduced in the final stage of 
training and are consistently presented as a last resort, only intended for 
situations in which all preventive measures and nonviolent conflict 
resolution methods prove ineffective. They are not promoted as the main 
objective of the training programme, nor as the central element of the skills 
being developed. 
 In this context, physical techniques are explicitly presented as the 
last available option, to be used only when all other solutions have proven 
insufficient. 
 

 Good practice 
 Practise the actual sequence of your own responses out loud, 
with a friend or family member — what you would notice first, what 
you would say, how you would create distance, and only then see what 
you would do if every one of those truly failed. In a real-life moment 
of tension, you will not have time to think through the theory; you 
will only have time to act according to the sequence you already 
rehearsed. 
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3.2 Conflict Prevention, De-escalation and Asking for Help 

 The Architecture of a Conflict 

 Almost no physical confrontation involving young people emerges 
from nowhere. Dangerous situations develop through a recognisable 
sequence: a triggering event  an escalation phase  a point of no return 

 the incident. At each stage before the last, choices that lead away from 
violence are available. Personal safety education is the practice of 
recognizing those choice points and expanding the available responses 
(anticipating the consequences). 

 The Five De-escalation Techniques 
 Vocal regulation — Speak calmly and slowly under pressure. It may 
sound counter-intuitive, but the more you feel intensity is escalating, 
the more important it is that you speak slower and calmer. This skill 
requires practice, but with time, it will become instinctive. Your tone 
communicates more to a potential aggressor than your words; 

 Acknowledgement without validation — “I can see you’re angry.” 
Acknowledge the other person’s emotional state without confirming 
that their reaction is justified. This prevents the situation from 
escalating, by making the person feel heard; 

 Managing distance – Put more space, physically, between yourself and 
a potential aggressor. More space means more time to think, de-
escalate, and stay safe; 

 Physical positioning — Use the preventive guard position: open hands 
at chest height, non-threatening stance. This creates a physical 
boundary while signalling clearly that you are not initiating contact; 
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 Exiting — Leave the dangerous situation whenever possible. This choice 
is not a sign of weakness, but of intelligence. The fear of “looking like 
a coward” is one of the most powerful and dangerous factors 
contributing to violence among young people. 

 Good practice 
 Pick one de-escalation skill from this list and consciously 
practice it for a full week, in low-stake, everyday situations — a 
disagreement with a sibling, a tense moment in a chat group, a line 
that is moving too slowly. Skills practiced in calm situations are the 
ones that actually show up automatically in dangerous ones. 

 Structure of the CBYSI Training Sessions 

 Each three-day training session follows a consistent daily structure 
that mirrors the pedagogical philosophy of the course: prevention and 
communication first; physical skills only when the conceptual and ethical 
foundation is fully in place. 

THE THREE-PHASE STRUCTURE OF EVERY TRAINING SESSION 

Introductory phase — formal greeting; attendance; topic presentation; 
formation alignment; introducing the principles of respect, discipline 
and mutual care; physical warm-up; 
Core phase — breakfall training, preventive guard position, movement 
and evasion techniques, striking, blocking and grip-release techniques 
— explicitly introduced as last-resort tools only; 
Final phase — consolidating the acquired skills, evaluation based on 
controlled scenarios, discussion of steps to take after an incident 
(teachers, counsellor, national emergency number 112), post-exercise 
recovery, participant feedback. 

 Karate — the martial art underpinning the course’s technical content 
— is taught explicitly as a discipline of self-control rather than a set of 
techniques. Its guiding principle is in fact the pedagogical basis of the 
course: participants are trained to use force only as a last-resort choice, 
and to actively seek mediation or a non-violent way out whenever possible. 
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 Why Confident, Calm Young People Are Safer 

 Bullies tend to target young people who appear insecure or 
vulnerable, and that appearance is frequently more decisive than any actual 
physical difference in size or strength. This type of training changes 
posture, eye contact, general bearing in ways that are visible to other 
people even when no self-defence technique is ever used. Participants 
come across, quite simply, as calmer and more grounded — which on its 
own, independent of any actual skill, makes them a considerably less 
attractive target. Just as importantly, sparring under controlled, supervised 
pressure teaches young people something that is very hard to teach in any 
other way: how to stay calm when verbally challenged or provoked, rather 
than showing the frightened or angry reaction that an aggressor is very 
often, consciously or not, looking for in the first place. 

 Good practice 
 Pay attention to your own posture and eye contact for one day, 
without changing anything else about how you act. Simply noticing how 
you carry yourself is often the first step toward carrying yourself in a 
calmer, more confident way. This conveys confidence and makes it less 
likely for a young person to be seen as a vulnerable target. 

 The Hardest Lesson of the Course 

 The message that this section of the sessions emphasizes more than 
any other is: asking for help is not a failure of self-defence. It is one of the 
most effective self-defence decisions a young person can make in almost 
any situation described in this Guide. Walking away from a confrontation 
that you could have probably won is not weakness — it is good judgment. 
Telling a teacher about a threat rather than handling it on your own is not 
“snitching” — it is exactly the kind of early intervention identified as the 
most effective form of prevention available to any institution. The training 
session deliberately dedicates time to counter the opposite message 
conveyed by most of the young people’s social environment — that asking 
for help is embarrassing, or a sign of weakness, or a last resort to be avoided 
at all costs — because it is precisely this message that keeps young people 
silent in situations when speaking up early on would have changed 
everything. 
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 Asking for help is not failure, but responsible action. In many 
dangerous situations, quickly involving the authorities or someone 
you can trust can be the most effective measure to protect your 
own safety. 

 

Important good practices in personal safety and self-defence 

 View the four conditions set forth by law as an objective 
checklist — make sure all the key elements are met: the existence 
of a material, direct, immediate, and unjust attack, as well as 
compliance with the principle of proportionality — before deciding 
how to respond; 

 Practice de-escalation techniques in everyday situations that 
pose no major risk — the skills that can be applied effectively in 
moments of pressure are those developed and reinforced through 
constant practice in calm, controlled settings; 

 Never view self-defence training as an excuse to react 
impulsively — completing a training programme comes with 
greater responsibility in using the knowledge you have acquired 
and a heightened focus on self-control and avoiding 
confrontations; 

 Develop the habit of seeking help from a trusted adult as 
quickly as possible — a teacher, a school counsellor or, when the 
situation requires it, a call to the unique emergency number 112 
— without viewing outside intervention as a sign of weakness; 

 After every incident, whether real or the result of a simulation 
exercise, take the time to objectively analyse what happened 
— honest reflection on how the situation was handled helps turn 
the experience into a useful lesson for the future; 

 Make sure to maintain a firm posture, a balanced attitude, and 
a confident demeanour, as these are key tools for personal 
safety — this behaviour is one of the most effective ways to 
prevent conflicts and stay safe. 
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CHAPTER 4 — Road Safety and Responsible Driving Behaviour 

 

 Traffic regulations are intended to ensure the smooth and safe flow 
of traffic on public roads, safeguard life, physical integrity, and health, 
protect public and private property, protect the environment, and 
safeguard the legitimate rights and interests of individuals in this area. 
 They guarantee the legal and administrative conditions necessary 
for road traffic to proceed in complete safety. The existence of these rules 
theoretically establishes the connections between the elements of the road 
traffic system: people, vehicles, and roads. 
 Young people aged 18 to 24 are at the highest risk of being involved 
in traffic accidents; in Romania, their rate of involvement in serious 
accidents is double the average for other road users. 
 The main factors identified as causes of traffic accidents among the 
target group include: 

 Lack of experience; 
 Peer pressure; 
 Speeding and the use of prohibited substances 
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 The problem is not a lack of knowledge of the law — virtually every 
young person involved in a serious accident knew the rule they were 
breaking — but rather the difference between knowing something in theory 
and internalizing a rule as a real constraint to behaviour. 

 Knowing that speed kills does not stop young people from 
speeding. Closing the gap between knowledge and behaviour 
requires a different approach — one grounded in human 
psychology, not just traffic rules. 

4.1 The Legal Framework and the Real Consequences of Taking Risks in 
Traffic 

 Key Legal Provisions for Young Drivers 

 Drivers are required to adapt their speed to the road, traffic, and 
weather conditions; obey the meaning of traffic signs, traffic lights, and 
road markings, and drive defensively at all times. 
 Failure to comply with these obligations constitutes a misdemeanour 
or, in serious cases, a felony. The fundamental distinction here is made 
between misdemeanours (fines, no criminal record) and felonies (criminal 
prosecution, imprisonment, criminal record). 
 Speed remains the clearest illustration of the difference between 
what young drivers believe and what is actually true. Many young drivers — 
whether consciously or not — view speed as proof of skill and control, as an 
indication of confidence and skill behind the wheel. In reality, speed is the 
leading cause of the most serious traffic accidents involving young drivers, 
precisely because it eliminates the one resource on which every other safety 
measure depends: time. Relevant legislation penalizes speeding beyond 
legal limits with fines, penalty points (in Romania), and, in some cases, 
suspension of the driver’s license — and where speeding causes an accident 
resulting in casualties, the offence goes beyond the realm of administrative 
violations and falls under the Criminal Code. 

KEY LEGAL PROVISIONS — YOUNG DRIVERS 

Speeding (Art. 49 of Government Emergency Ordinance 195/2002) 
— exceeding the speed limit by more than 10 km/h is a misdemeanour. 
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Penalty points accumulate depending on the speed, and driving license 
suspension follows when more than 15 penalty points accumulate in 6 
months. When the speed limit is exceeded by more than 50 km/h, the 
driving license is suspended immediately. 

Driving under the influence of alcohol or other forbidden substances 
(Art. 336 Criminal Code) — driving with 0.8 g/l blood alcohol or more 
or under the influence of other forbidden substances is a criminal 
offence punished by 1 to 5 years imprisonment or a fine. Subjectively 
feeling "fine" is not a defence: alcohol or other forbidden substances 
specifically impair accurate self-assessment. 

Using a mobile phone while driving (Art. 36 and 100 of Government 
Emergency Ordinance 195/2002) — use of a hand-held mobile phone 
while driving is a misdemeanour. At 50 km/h, a 2-second glance at the 
phone means the vehicle has travelled more than 27 meters without 
the driver being aware. 

Driving without a driver’s license (Art. 335 Criminal Code) — applies 
to all persons who drive before obtaining their license. 

 

 Good practice 
 Before starting the engine, take five seconds to physically place 
your phone somewhere you cannot reach it while driving — the 
glovebox, the back seat, a bag on the floor. Self-control may fade as 
you spend more time driving, but removing the temptation by putting 
the phone away remains one of the most effective measures to prevent 
distraction. 

 These legal provisions are just a few of the many regulations 
concerning road traffic. The CBYSI safe driving course does not present 
these provisions as a list of rules to memorize. Each one is illustrated with 
a real case study — anonymized, but operationally accurate — that connects 
the legal framework to concrete consequences. Young people are far more 
likely to internalize safety behaviour when they understand what actually 
happens, not just what the rule says. 
 Road safety is not the exclusive responsibility of drivers. 
Pedestrians, cyclists and e-scooter users carry clear legal obligations of 
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their own — irregular crossing, riding without following the rules, or ignoring 
traffic signs can all cause serious accidents, even where legal responsibility 
ultimately falls, wholly or partly, on the driver. 

 Good practice 
 Whether you are behind the wheel, on a bike or crossing the 
street, make eye contact with the other road users before assuming 
they have seen you. The right of way does not protect you if the other 
road user is not aware of you being there. 

4.2 Defensive Driving, Anticipation and Self-Control Behind the Wheel 

 What Defensive Driving Actually Means 

 Defensive driving is the practice of anticipating hazards before they 
become emergencies, maintaining a safety margin that provides time and 
space to react to the unexpected, and making decisions that protect not 
only yourself but also others who share the road with you. The biggest 
misconception among young drivers is that they are in control of the road. 
They are in control of their vehicle — but only as long as the situation 
remains predictable. 
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 Defensive driving is characterized by: 
a) risk awareness, so that risks can be easily identified in traffic; 

 
b) understanding how vehicles behave in critical situations; 

UNDERSTEER vs. OVERSTEER 
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 UNDERSTEER - refers to a car’s behaviour in a turn where it veers 
away from the centre of the turn. In other words, the car turns less than it 
should for various reasons, failing to follow the turn’s axis, and instead 
heads in the opposite direction of the turn; this manifests as the car 
continuing to move forward, even if the turn is to the left or to the right. 
 

How do we handle understeer? 
 If we feel the vehicle understeering in a turn and we lose control, 
we must immediately take our foot off the gas. We should not brake 
aggressively or suddenly, but simply reduce speed and maintain traction on 
the road surface so that we can return to the optimal course. We can avoid 
understeering only by adapting our speed to the conditions on the road. 
 
 OVERSTEER - This refers to a car’s behaviour in a turn where it veers 
OVER the centreline of the turn. In other words, the car turns more than it 
should for various reasons, failing to stay on the centreline of the turn; 
instead, it heads in the direction of the turn, but it goes too far and veers 
off course. This makes the car “spin out.” 
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How do we handle oversteer? 
 When we feel the rear wheels losing traction, we don’t press the 
brake pedal; instead, we turn the steering wheel in the opposite direction 
while gently accelerating to shift weight to the rear axle. We can avoid 
oversteering only by adapting our speed to the conditions on the road. 
c) knowing the correct way to respond in order to resolve critical 
situations; 
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d) adopting a defensive driving attitude, intended to prevent conflicts or 
extreme situations from arising while driving on public roads. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 Good practice 
 At the start of every trip, get into the habit of mentally 
identifying a potential risk that could arise in the next few minutes, 
such as a vehicle merging into traffic without signalling or a child 
crossing between parked cars. Think ahead about where you would 
focus your attention and how you would react. This exercise does not 
reflect a pessimistic attitude, but rather develops the ability to 
anticipate, which is one of the key characteristics of a cautious driver. 

 The Five Principles of Defensive Driving 

 Anticipation — Look further ahead than you think you need to. 
Experienced drivers scan 30 seconds ahead, not just the car in front. 
Anticipation is the most important skill that separates safe from unsafe 
drivers; 
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 Safe following distance — The driver of a vehicle traveling behind 
another vehicle is required to maintain a sufficient distance from it to 
avoid a collision; 
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 Observation — Use all mirrors, all the time. Check blind spots before 
every lane change. Most accidents are, in some sense, caused by a 
failure to observe what is around; 

 Speed adaptation — Speed limits define the maximum permissible 
speed in ideal conditions, not the appropriate speed in all conditions. 
Do not ask yourself, “Am I within the speed limit?” but rather, “Can I 
stop safely within the distance that is visible to me?”; 

 Emotional self-regulation — Road aggression is one of the most 
common contributors to serious accidents involving young male drivers. 
Recognizing emotional triggers and choosing not to act on them is a 
driving skill as important as any technique. 
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 Good practice 
 Focus on improving one driving behaviour per week — such as 
keeping a safe distance or improving your observation skills. After 
strengthening it, you can move to strengthening another behaviour. 
Lasting changes come with consistently practising each skill, rather 
than trying to improve all of them at once. 

 
 The Driving Simulator: Learning Through Experience 

 The driving simulator purchased as part of the CBYSI infrastructure 
investment is a professional training tool that replicates real traffic 
conditions — adverse weather, sudden hazards, unpredictable road users — 
in an environment where poor decisions teach rather than injure. Every 
simulation session is followed by a structured debrief: what did you decide, 
why, what happened, what would you do differently?  
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What the simulator 
demonstrates 
Excessive speed: the relationship 
between speed and the stopping 
distance becomes viscerally real. 
Phone distraction: at 50 km/h, a 
2-second glance = 27+ metres 
without a driver. 
Adverse conditions: wet roads, 
fog, night driving require specific 
adaptations. 
Fatigue: impaired reaction time 
is simulated through specific 
scenario parameters. 

What the debrief develops 
Habit of internal commentary: 
“Why is that car braking? What is 
the pedestrian about to do?” 
Decision analysis: identifying the 
moment when an alternative 
choice was available. 
Calibrated confidence: accurate 
assessment of one's own actual 
capability. 
Transfer to real driving: the 
habits developed in simulation 
become automatic. 

 

 Good practice 
 After any driving experience that unsettles you or makes you 
feel uncertain — a near-miss, a sudden braking manoeuvre, a decision 
you are not sure was right — give yourself some time to have an 
objective look at what happened. Reflect on the decision you made, 
the reasons on which it was based, the result obtained, and how you 
could manage a similar situation more efficiently in the future. This 
analysis is just as useful on real roads as it is in the simulator. 

 

Important good practices in road safety and responsible driving 
behaviour 

 Place the phone somewhere out of reach before you start driving 
— a rule enforced by distance is more reliable than a rule enforced 
by willpower alone; 

 Develop your capacity to anticipate and try to anticipate potential 
hazards on the road — in most situations, it is anticipation, not 
reaction speed that actually prevents an accident from happening; 
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 Treat the posted speed limit as a ceiling, not a target — always 
choose your speed based on visibility, traffic and weather, road 
condition and weather; 

 Never assume another road user has seen you — confirm it through 
eye contact or a clear signal before making decisions that depend on 
their reaction; 

 Debrief yourself after every near-miss, not only during formal 
training — a short assessment of the decisions you made contributes 
to developing experience and prevents you from repeating potential 
mistakes; 

 Improve one driving habit at a time — lasting change comes from 
constant focused practice, not from trying to fix everything at once. 
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PART III — FINANCIAL EDUCATION AND GREEN ECONOMY 

CHAPTER 5 — Sustainable Personal Finance Management 

 

5.1. Financial Literacy as a Factor in the Security and Well-being of 
Young People 

 The Nature and Importance of Financial Literacy 

 Financial literacy is a core life skill, not just knowledge of financial 
concepts or basic calculations. It combines knowledge, practical skills and 
a responsible approach to managing personal finances, enabling informed 
decisions on spending, saving, banking, risk assessment and choices that 
shape both current and future financial well-being. 
 This skill is growing in importance as the economic environment 
evolves rapidly. Digital technologies, diverse financial products, online 
banking, payments and investing create new opportunities alongside new 
risks. Young people increasingly manage their own accounts, cards, apps 
and digital wallets, and enter online contracts — requiring not just technical 
know-how, but sound judgement, risk awareness and responsible behaviour. 
 Financial literacy develops from an early age through family, 
education, personal experience and social influence. While many habits 
emerge informally, education is key for building the knowledge and skills 
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needed for independent financial decisions, laying the foundation for 
financial independence and reducing costly mistakes in the long run. 
 Young people should understand that financial choices — saving, 
allocating income, taking loans, making commitments — rarely affect only 
the present; they shape future opportunities in education, career, family 
life and quality of life. This makes financial literacy integral to preparing 
for independent living. 
 At its core, financial literacy means understanding the balance 
between needs, wants and available resources — setting priorities, planning 
spending, avoiding impulse purchases, and building habits of sensible, 
responsible financial behaviour. 
 Recognising financial risks is equally important: misleading offers, 
online scams, personal data misuse and aggressive loan marketing are 
increasingly common. Financially literate people are better equipped to 
assess contract terms, compare offers and spot threats — making financial 
literacy a form of self-protection. 
 Finally, financial literacy connects to sustainable development: 
responsible money management includes using resources wisely and 
considering the social and environmental impact of consumer choices — 
linking personal financial benefit with broader social responsibility. 

 In this sense, financial literacy should be regarded as a vital skill 
that helps young people build financial independence, plan their 
future with greater confidence, and make decisions based on informed 
choices and personal responsibility. This is precisely why the 
development of financial literacy is one of the key prerequisites for 
enhancing personal well-being, social sustainability and successful 
adaptation to the changing economic environment. 

 

 Financial Literacy as a Prerequisite for Personal Security 

Personal security is often associated with health and protection of 
life and property, but today it has a broader meaning. Alongside physical 
safety, financial security is increasingly vital — it provides peace of mind, 
the ability to meet daily needs, and resilience against unforeseen 
circumstances. Managing income, expenses and financial commitments 
wisely is key to independence and confident decision-making. 

For young people, financial security starts with building the right 
habits from the beginning of independent life — earning first income, 
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opening a bank account, using debit/credit cards, shopping online, paying 
rent, bills or tuition. Each of these involves financial decisions affecting 
both current and future stability. 

Lack of financial education often leads to long-term difficulties: 
unplanned expenses, careless credit use, debt accumulation or 
commitments taken without realistic assessment of one's means — all of 
which can create financial dependence, limiting opportunities for 
education, career and personal growth, while increasing insecurity and 
stress. 

Anticipating financial risk is essential, since no one is immune to 
unforeseen events like income loss or unexpected costs. Building financial 
resilience requires advance planning, maintaining a reasonable buffer, and 
carefully assessing commitments — making it easier to overcome setbacks 
before they become serious problems. 

Digital technologies come with new challenges adding to the 
traditional risks. Online banking, apps and electronic payments are 
convenient, but they carry risks — data misuse, fake websites, fraudulent 
messages, unauthorised account access and financial fraud — making basic 
digital security knowledge an essential part of financial literacy. 

Young people are also frequent targets of aggressive marketing 
promoting easy loans, instalments or quick financing. While appealing, 
these can lead to mounting debt without realistic assessment of future 
circumstances. Financially literate individuals weigh terms, costs and 
consequences rather than deciding on advertising or impulse alone. 

Financial security also has a psychological dimension: awareness of 
one's finances and having a reserve builds confidence and adaptability, 
while lack of control often brings anxiety and difficulties in one’s personal 
and professional life. 

Finally, critical thinking is crucial when assessing financial 
information, since not all advice on investments, loans or income growth is 
trustworthy — some is designed to mislead or profit at the consumer's 
expense. Financial literacy means verifying information, comparing offers, 
and consulting qualified specialists when needed. 

 

 Financial literacy is not merely a means of managing money more 
effectively. It is a key prerequisite for personal security, as it helps 
young people recognise risks, avoid unfavourable financial 
decisions and develop sustainable behaviour based on sensible 
planning and personal responsibility. The knowledge and practical 
skills acquired create a solid foundation for financial independence 
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and enhance young people’s ability to confidently face the challenges 
of modern life. 

 
 Financial Literacy as a Foundation of Youth Well-being 

 Young people's well-being depends on a mix of factors: good 
education, professional fulfilment, stable social relationships, and financial 
security. Financial literacy plays a particularly important role, helping 
young people make sound decisions that shape their daily lives and future 
prospects. Managing personal finances responsibly builds independence, 
confidence and resilience. 
 University often coincides with young people's first major financial 
commitments — tuition, transport, accommodation, daily needs. This is the 
stage where habits of financial planning take shape, and these patterns tend 
to persist after graduation. Therefore, developing financial literacy during 
this period has long-term importance for well-being and career success. 
 Financial well-being is not simply about having a high income. What 
matters more is using available resources effectively, matching spending to 
actual means, and planning for future goals. Even limited resources, if well 
organized, can provide stability, while a high income without the right 
knowledge does not guarantee financial security. 
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 Financial independence is essential to well-being: gradually taking 
responsibility for one's own financial decisions, reducing dependence on 
family support, and learning to manage income and expenditure 
autonomously. This is tied to gaining qualifications, starting work, and 
forming behaviours focused on saving, spending and future planning. 
 Financial literacy also supports achieving personal goals — 
continuing education, starting a business, buying a home, investing in 
professional development. Every long-term goal requires advance planning 
and prudent management of funds. 
 There is a strong link between financial circumstances and mental 
health. Financial difficulties often cause anxiety, insecurity and stress, 
negatively affecting education, work and relationships.  Conversely, a 
clear understanding of income and expenditure, the ability to plan a 
budget, and having a spare fund for emergencies bring confidence and ease 
in decision-making — favourable conditions for full participation in 
education, work and public life. 
 The connection between financial well-being and responsible 
consumption is also increasingly important. Purchasing decisions affect the 
family budget as well as society and the environment. Choosing durable, 
quality products, limiting unnecessary consumption, and using resources 
wisely support both better personal finance management and sustainable 
development — combining personal benefit with social responsibility. 
 Financial well-being builds up gradually — not from a single decision, 
but from a series of everyday choices about saving, planning and sensible 
consumption. Small, consistent actions have a far greater long-term effect 
than short-term financial wins. 
 Financial literacy also benefits society: people who manage their 
finances responsibly adapt more easily to economic change, participate 
more actively in the labour market, meet their obligations, and make 
informed decisions as consumers and citizens — contributing to a more 
stable economic and social environment. 
 

 Financial literacy is the foundation for sustainable personal 
development — helping young people build prudent financial habits, 
plan their future with confidence, balance current needs with long-
term goals, and improve their quality of life, independence and social 
participation. 
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5.2 Core Financial Concepts: Budgeting, Saving, Indebtedness and 
Future Planning 

 The Personal Budget – a Tool for Financial Management 

 A personal budget is one of the most important tools for the 
effective management of personal finances. Regardless of the level of 
income, a sound financial position depends not only on how much money a 
person receives, but also on how they plan and use it. Drawing up a personal 
budget allows one to clearly track income and expenditure, set financial 
priorities and avoid spending beyond one’s means. 
 

 
  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 A 

personal budget is a preliminary plan for managing financial resources over 
a specific period of time, most commonly a month. It sets out all expected 
income and upcoming expenditure, with the aim of achieving a balance 
between available funds and needs. In this way, budgeting becomes a 
practical tool that supports day-to-day financial decision-making and 
fosters better financial discipline. 
 Building a budget starts with identifying all income sources (wages, 
grants, family support, part-time work, etc.), followed by categorizing 
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expenses into essential (rent, food, transport, education, health, utilities) 
and discretionary (leisure, entertainment, travel). This distinction helps 
identify what can be cut if needed. 
 A common mistake is a lack of forward planning — spending on a 
whim without tracking expenses, which often leads to shortfalls or reliance 
on loans for everyday needs. This can be avoided through systematic 
planning and regular monitoring.  

Setting clear financial goals — short-term (equipment, education), 
medium-term (a car), or long-term (a home, financial stability) — makes 
fund allocation easier and motivates budget discipline.  

Modern apps and online platforms make automatic tracking and 
analysis of spending easier, but regular monitoring and willingness to update 
the budget remain essential regardless of the tool used. 
 A personal budget should not be seen as a restriction, but as a tool 
for the sensible management of expenditure — allowing funds to be set 
aside for daily needs, savings, education, and future plans. Periodic review 
is important, since income, expenses and priorities change over time; 
regular analysis helps catch deviations early and prevent financial 
difficulties from accumulating. 
 A budget also underpins responsible consumer behaviour — clear 
knowledge of income and expenses helps distinguish real needs from 
impulsive desires. In short, a personal budget is a tool for planning, self-
control and informed decision-making, and one of the first steps toward 
financial independence and confidence. 

 Good practice 
 At the end of each month, take some time to compare your 
planned expenditure with your actual expenditure. Analyse the 
reasons for any discrepancies and, if necessary, update your budget 
for the following month. Regularly reviewing your budget helps to 
build financial discipline and makes it easier to achieve your financial 
goals. 

 The Importance of Saving and Building a Financial Reserve 
 Saving is one of the key prerequisites for achieving financial stability 
and independence. It involves consciously setting aside a portion of one’s 
disposable income for future use. Regardless of the level of income, 
developing the habit of regular saving provides greater security in the event 
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of unforeseen circumstances and helps with achieving both short-term and 
long-term financial goals. 
 Saving is not exclusive to high earners — what matters is consistency, 
not amount. Even small, regular amounts gradually build a resource that 
provides peace of mind. Saving is closely tied to financial planning: once 
essential expenses are covered, allocating part of income to savings enables 
future spending on education, professional development, travel or long-
term goals, protecting against financial difficulty.  

A financial reserve is money set aside specifically for unforeseen 
expenses — illness, job loss, car repairs, emergencies. Having such a reserve 
avoids the need for loans or borrowing on short notice, reducing financial 
burden and reliance on external funding. 
 For young people especially, building a culture of saving matters — 
even the period during studies, with limited resources, is a good time to 
form the habits that shape future financial behaviour. Saving does not mean 
giving up normal life, but striking a sensible balance between present 
consumption and future goals; prioritizing impulse purchases over saving 
may provide short-term satisfaction, but it hinders achieving bigger goals 
later. 
 Modern banking tools (savings accounts, automatic transfers, 
deposits) support consistent saving, provided goals are clearly defined and 
the plan is followed. Building a reserve also supports better risk 
management amid economic uncertainty, and fosters valuable qualities — 
patience, discipline, prioritization — useful well beyond personal finance. 

 Good practice 
 Set yourself a realistic goal of setting aside a specific portion 
of your income for savings, regardless of how much you earn. The best 
results are achieved when saving becomes a regular habit, rather than 
something you do only if you have money left at the end of the month. 
Gradually building up a financial reserve increases your security and 
gives you greater confidence in dealing with unexpected expenses. 

 Responsible use of Credit and Debt Management 

Credit is a widely used financial instrument that provides the 
opportunity to obtain funds when a person does not have their own financial 
resources. In modern life, it is often used to finance education, the 
purchase of a home, a car or other significant expenses that are difficult to 
cover with available funds. Credit cannot be assessed as a positive or 
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negative phenomenon. Its impact depends on how it is used, as well as on 
the borrower’s financial literacy and responsibility. 

 

 
 

 One of the key prerequisites for the responsible use of credit is a 
prior assessment of the need for it. Before deciding to apply for a loan, it 
is necessary to assess whether there is a genuine need for external financing 
or whether the intended objective can be achieved through saving and 
gradually accumulating the necessary funds. In many cases, postponing a 
particular purchase and carrying out financial planning prove to be a more 
sensible solution than taking on long-term financial obligations. 
 The ratio between income and future obligations matters greatly — 
monthly repayments should be proportionate to actual income and other 
fixed expenses; taking on obligations beyond one's means leads to late 
payments, extra costs and worsening finances. 
 Over-indebtedness occurs when obligations exceed the ability to 
service them, due to poor planning, excessive consumption, income loss, 
unforeseen expenses, or lack of financial literacy — with negative effects 
on financial situation, mental health, family relationships and career 
prospects. Taking out multiple loans simultaneously without assessing the 
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overall burden is especially risky, often leading to missed deadlines, extra 
interest and penalties. 
 Prevention starts before difficulties arise — budgeting, building a 
reserve, and sensible planning significantly reduce the need to borrow. If 
temporary difficulties do occur, prompt action is advised — contacting the 
lender early to explore adjusted terms rather than letting arrears build up. 
 The rise of digital financial services (online loans, buy-now-pay-
later, instant finance) brings convenience but also risk, as easy access can 
encourage impulsive decisions; every financing offer should be carefully 
weighed against future commitments. 
 Responsible credit use is part of financial literacy — it requires 
understanding one's own capacity, careful assessment of the need for 
financing, and willingness to meet the undertaken obligations. 
 

 Good practice 
 Before taking on a financial commitment, you should ask 
yourself three questions: Do I really need this loan? Can I make the 
monthly repayments regularly without it affecting my day-to-day 
expenses? How would I cope if my income were to temporarily 
decrease? If the answer to any of these questions raises doubts, a 
sensible decision is to postpone the loan, review your financial plan or 
shift your focus to planning your savings. 

 
 

 Planning for the Future and Sustainable Financial Behaviour 

Planning for the future is important for the sustainable management 
of personal finances. It is a process of setting financial goals, assessing the 
resources needed to achieve them, and taking consistent steps to realise 
them. When a person has a clear idea of their future intentions and financial 
priorities, they find it easier to make informed decisions about how to use 
their available funds and avoid actions that could lead to financial 
difficulties. 
 This is especially important for young people, as education and early 
career require major life decisions — schooling, career, housing, starting a 
family or a business — all of which require financial preparation in advance. 
 Planning starts with setting clear, realistic goals — short-term (a 
course, travel) or long-term (a home, career investment, stability) — that 
are specific, realistic and time-bound. 



CBYSI · Comprehensive Good Practices Guide for Youth Safety and Conduct ROBG00251 

Page 61 

 Effective planning requires balancing current decisions with long-
term goals: excessive current spending limits future opportunities, while 
prudent management creates freedom for future decisions. 
 Sustainable financial behaviour is a balanced approach between 
present needs and future goals — not restriction, but conscious allocation 
of resources, with an understanding of the consequences of decisions over 
time. 
 One of the key characteristics of sustainable financial behaviour is 
the ability to adapt to changing circumstances. Income, expenditure and 
personal circumstances may change over time for various reasons – a change 
of job, economic conditions, family circumstances or unforeseen events. 
Therefore, a financial plan should be periodically reviewed and updated in 
line with any changes that have occurred. 
 Investing in human capital — knowledge, skills, education — is one 
of the most valuable forms of long-term financial planning, improving 
labour market prospects and financial stability. Financial planning is thus 
not limited to managing funds but includes decisions about personal and 
professional development. 
 The modern digital economy generates new opportunities and risks, 
which require the ability to assess information objectively and understand 
key financial principles. 
 Sustainable financial behaviour also has a social dimension — 
individuals who manage their resources responsibly face fewer difficulties, 
plan more effectively, and participate more actively in the economic and 
social life.  
 Therefore, planning for the future and sustainable financial 
behaviour represent a holistic approach to managing personal resources. 
They combine the skills of budgeting, saving, using credit wisely and making 
informed decisions. By developing such skills, young people are empowered 
to respond to emerging financial situations, actively plan their development 
and build a more secure future. 

 Good practice 
 Set your financial goals for the coming years and link them to 
a specific action plan. Write down what funds are required, the 
timeframe within which you wish to achieve them, and what steps you 
can take today. Regularly monitoring your progress and adjusting your 
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plan when necessary turns financial goals from mere intentions into 
real achievements. 

 Practical Guidance on Building Sustainable Financial Habits 

 Sustainable personal finance management is based on an 
understanding of key financial concepts and principles. It requires turning 
this knowledge into daily actions and habits that gradually build a 
responsible attitude towards money and financial decisions. It is precisely 
consistency in small, everyday choices that matters when it comes to 
achieving long-term financial security and independence. 
 Financial habits form gradually, shaped by personal experience, 
family background, education, and social environment. The education years 
are especially well-suited to developing sound money management skills, 
as the habits formed early often influence financial behaviour for life. 
 The first key step is tracking personal income and expenses — many 
difficulties stem from insufficient understanding of how money is used. 
Regularly recording spending and comparing planned versus actual 
expenditure helps identify opportunities for better budget management. 
 A good practice is to periodically review one’s financial situation — 
monthly or after major changes — enabling timely problem identification, 
adjustments and updated goals. Financial control should be seen as a path 
to confidence, not a constraint. 
 Building a savings habit is another key step — even limited income 
allows for gradually setting aside a set amount or percentage, planned in 
advance rather than left to chance. 
Building a reserve for unforeseen circumstances is particularly important, 
creating security and reducing reliance on credit for temporary difficulties. 
 Sustainable habits also include sensible spending — resisting 
impulsive purchases encouraged by advertising and easy online shopping, by 
weighing price, importance, necessity and overall financial impact before 
major purchases. 
 A responsible approach to taking loans means to realistically assess 
the need for and ability to service a loan before committing, and carefully 
reviewing loan terms rather than deciding on impulse. 
 In the digital environment, budgeting apps, online banking and 
digital platforms make tracking and planning easier, but require care 
regarding personal data protection and secure payments. 
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 Sustainable financial behaviour also requires continuous learning, as 
the financial world evolves rapidly — reliable information sources, training 
and professional advice all support better decisions. 
Financial stability comes not from a single action, but from consistency and 
daily responsibility — small changes in behaviour (planning, saving, careful 
spending, cautious borrowing) yield significant results over time. These 
practical habits benefit both individual well-being and broader social 
development, making financial literacy an important part of preparing 
young people for independent, responsible life. 
 In conclusion, developing sustainable financial habits is a process 
of conscious choice and consistent practice. Through proper planning, 
controlling expenditure, developing savings habits and the responsible use 
of financial instruments, young people can build a solid foundation for their 
future. These skills turn financial knowledge into a real ability to make 
decisions and manage one’s personal well-being. 

5.3. Good Practices in Financial Education 

Financial education is essential for preparing young people for an 
independent and responsible life. In a dynamic economic environment, with 
the rapid development of digital financial services and the ever-expanding 
opportunities for consumption, the ability to make informed financial 
decisions is becoming a key life skill. Financial literacy is not limited to 
being familiar with individual concepts relating to income, expenditure, 
credit or savings. It encompasses the ability to understand financial 
information, assess the potential consequences of one’s decisions, and 
manage one’s resources in a way that supports one’s personal and 
professional development. 
 A sound financial foundation is laid during one’s education, when 
young people gradually gain independence and start taking responsibility 
for their own decisions. It is at this stage that habits are formed which 
influence their future financial behaviour. For this reason, financial 
education should focus on providing theoretical knowledge and building 
practical skills that can be applied in real-life situations. 
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Important good practices in financial education 

 Linking curriculum to everyday experience — topics like budgeting, 
expense planning, banking services, credit assessment, and saving 
become more meaningful through practical examples and tasks. 

 Practical exercises and real-life scenarios — drafting a personal 
budget, analysing purchase options, comparing loan offers, and 
building a savings plan help develop analytical, planning and decision-
making skills that are hard to gain through theory alone; 

 Interactive teaching methods — group work, discussions, role-plays, 
case studies and simulations help engage participants actively and 
develop both financial knowledge and reasoned decision-making; 

 Digital financial literacy — as young people increasingly use online 
banking and mobile payments, education must address risks around 
data security, fraud, and misleading offers; 

 Linking finance to sustainable development — responsible 
consumption, prudent resource use, and informed investment 
decisions connect personal finance to society's sustainable 
development; 

 An open environment for discussion — financial difficulties or poor 
decisions should not be seen as personal failure; seeking informed 
advice and support is part of responsible financial behaviour; 

 Tailoring content to the target group — flexible programmes 
combining basic concepts with topics that have practical relevance for 
the participants' backgrounds and challenges; 

 Combining academic expertise with practical experience — 
involving representatives from education, finance, and public 
institutions creates a more comprehensive, practice-oriented 
programme; 

 Evaluating outcomes — tracking knowledge gained, attitude change, 
and practical application helps assess effectiveness and improve 
content based on participant feedback. 

 
 In the context of the Romania–Bulgaria cross-border cooperation, 
exchanging good practices in financial education is particularly valuable, 
allowing shared approaches to similar challenges faced by young people 
across the region — contributing to better-prepared, informed and active 
young citizens. 
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 Good practices in financial education are based on a combination 
of knowledge, practical skills and a responsible attitude towards 
financial decisions. Effective financial education means that the 
participants understand financial terms and mechanisms and are able 
to apply what they learned in real-life situations. Through practice-
oriented training, interactive methods and links to real life, financial 
education is crucial for building confidence, independence and 
sustainable behaviour among young people. 
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CHAPTER 6 — Green Economy and Corporate Social Responsibility (CSR) 
 

 

6.1. Competences for the Sustainable Development of Young People on 
the Labour Market 

 The Nature and Fundamental Principles of Sustainable Development 
and the Green Economy 

 Sustainable development is based on the understanding that present 
needs should be met in a way that does not compromise the ability of future 
generations to meet their own needs. This implies the prudent use of 
natural resources, combined with economic development, social justice and 
environmental protection. In this sense, sustainable development is not a 
separate policy or an isolated activity, but a holistic approach to the 
planning and management of social and economic processes. 
 The three main dimensions of sustainable development — economic, 
social, and environmental — are interlinked. Economic growth creates jobs 
and prosperity, but its long-term value depends on resource use and social 
well-being. Social sustainability means equal access to healthcare, 
education and decent work; environmental sustainability means preserving 
nature and reducing the negative impact of human activity. 
 At its heart, sustainable development seeks balance between 
economic interest, social need, and nature protection — assessing decisions 
by broader impact, not just immediate economic benefit. 
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 The green economy is a practical expression of this: promoting 
growth and jobs while limiting environmental harm, through efficient 
resource use, waste reduction, energy efficiency, renewable energy and 
innovation. It is not limited to environmental activities but spans all 
economic sectors — more businesses now adopt technologies to reduce 
energy use, optimize raw materials, minimize waste and invest in eco-
friendly processes, improving both environmental impact and 
competitiveness.  

 
 The green economy is closely tied to more responsible production 
and consumption — longer product life cycles, material reuse, recycling, 
and efficient resource use, reducing environmental footprint while 
managing costs more effectively. 
 Innovation and new technology — digitalization, automation, smart 
systems, eco-friendly solutions — increase productivity while reducing 
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consumption, showing that sustainability drives new industries, professions 
and jobs rather than hindering progress. 
 For young people, the green economy opens growing career 
prospects, as employers increasingly seek specialists knowledgeable in 
sustainability, capable of working with green technologies, and equipped 
with qualities like responsibility, initiative, teamwork and continuous 
improvement. 
 This transition requires active participation from businesses, 
institutions and citizens alike, as everyday decisions on consumption, 
energy, transport and waste all matter. Education plays a vital role in 
shaping the knowledge, values and behaviour needed. The EU actively 
encourages member states toward a low-carbon, circular, eco-innovative 
and socially inclusive economy, placing new demands on organizations and 
education institutions alike. 
 

 Competences for Sustainable Development and Their Significance for 
Professional Fulfilment1 
 The transition to a more sustainable economy is gradually changing 
the way organisations operate, create value and plan their development. 
Alongside vocational training, the knowledge and skills that enable people 
to work responsibly, use resources wisely and make decisions with long-
term effects are becoming increasingly important. This places new demands 
on the education of young people and on the competences they need to 
develop whilst still in education. 
 Sustainable development competences represent a combination of 
knowledge, practical skills, values and attitudes that support responsible 
behaviour in personal and professional life. They enable individuals to 
assess the consequences of their decisions, find balanced solutions and 
reconcile economic interests with social responsibility and care for the 
environment. 

 

 

 
1 GreenComp, the European framework for sustainability competences. 
https://op.europa.eu/bg/publication-detail/-/publication/bc83061d-74ec-11ec-9136-01aa75ed71a1 
Framework for ‘green’ competences 
https://www.navet.government.bg/bg/ramka-za-zeleni-kompetentnosti/ 
https://ec.europa.eu/jrc/en/greencomp  
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Key competences for sustainable development 

 Responsible decision-making — assessing not just immediate results 
but impact on people, the organization and the environment. 

 Sensible use of resources — natural, financial and material — 
minimizing waste and improving efficiency. 

 Collaboration — teamwork, respect for different viewpoints, and 
constructive dialogue across specialists and stakeholders. 

 Willingness to learn and adapt — as the green economy and digital 
technologies transform professions, continual skill updates are 
essential. 

 Initiative and creative problem-solving — organizations increasingly 
value staff who propose cost-saving, resource-efficient and waste-
reducing ideas. 

 Professional ethics — compliance, integrity, respect for human 
dignity and social responsibility, which build trust and stability. 

6.2. Corporate Social Responsibility in Practice and its Significance for 
Young People 

 The Nature and Principles of Corporate Social Responsibility (CSR) 
 Corporate social responsibility represents a voluntary commitment 
by organisations to conduct their business in a way that balances economic 
objectives with the public good and environmental protection. It goes 
beyond compliance with legal requirements and is based on organisations’ 
desire to be reliable partners, fair employers and active participants in the 
development of society. 
 More businesses recognize that success is measured not just by 
financial results but by impact on employees, customers, communities, the 
environment and society — placing responsibility at the heart of 
management decisions. 
 CSR covers activities such as safe working conditions, equal 
opportunities, employee development, community initiatives, 
environmental protection, waste reduction, efficient resource use, and fair, 
transparent relationships with customers, suppliers and partners. 
 CSR should be integrated into how an organization plans and 
manages its activities, and become a natural part of organizational culture 
rather than a separate initiative. Trust is central: customers increasingly 
favour responsible companies, and employees show greater motivation 
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working for organizations that respect their rights and invest in their 
development. 

Principles of Corporate Social Responsibility (CSR) 

 Integrity and ethical conduct; 
 Responsibility and environmental protection; 
 Responsible social impact; 
 Transparency and accountability; 
 Responsible relationships with stakeholders; 
 Integration of CSR into management; 
 Long-term sustainability. 

 Ethical standards — honesty, fairness, prevention of discrimination 
and corruption — are both a moral requirement and a factor in long-term 
success. Environmental responsibility means reducing energy and resource 
consumption, harmful emissions and waste, while optimizing costs. Social 
impact includes supporting education, culture, health, sports and 
community development. Transparency about goals, results and impact 
strengthens stakeholder trust. 
 CSR matters greatly to young people entering the labour market — 
many now choose employers based not just on salary but on working 
conditions, development opportunities, organizational culture and 
social/environmental commitment. Companies that consistently apply CSR 
find it easier to attract and retain qualified staff. 
 As public expectations rise, CSR is becoming a natural part of good 
governance — an investment in the organization’s and society's future, not 
an additional burden. 

 ESG Principles as a Sustainable Management Tool 

As sustainable economics has evolved, assessment has shifted from focusing 
solely on financial results to how those results are achieved. ESG — 
Environmental, Social and Governance — offers an integrated approach 
where economic, social and environmental objectives are viewed together. 

 Environmental (E) — reducing energy consumption, efficient resource 
use, minimizing waste and emissions, renewable energy, eco-friendly 
technologies — both a necessity and an efficiency opportunity. 

 Social (S) — safe working conditions, professional development, equal 
opportunity, human rights, diversity, community engagement — 
building trust and sustainable development. 
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 Governance (G) — management structure, transparency, internal 
controls, risk management, ethical standards — enabling lawful, 
effective, responsible operation and stakeholder trust. 

 These three components reinforce one another: energy-efficient 
investments often improve economic performance too; good working 
environments boost productivity; transparent governance reduces risk and 
builds trust. 
 ESG criteria are increasingly used to assess investment 
attractiveness, as investors weigh climate, social and governance risks 
alongside financial indicators. Consumers and employees also increasingly 
favour responsible companies, making ESG a factor in reputation, market 
position and long-term development. 
 Understanding ESG is practically important for young people across 
sectors, as sustainable management becomes the professional norm. 
Education institutions can build these skills through real-world examples 
and practical tasks. 

 Sustainable Business Models and the Circular Economy 

 Sustainable development is reshaping how organizations plan and 
operate — success increasingly depends not just on profitability, but on how 
resources are used, value is created, and negative impacts are minimized. 
This has driven the rise of sustainable business models combining economic 
efficiency with social and environmental responsibility. 
 A business model defines how an organization creates, delivers and 
captures value. Integrating sustainability means considering long-term 
consequences for society and environment alongside immediate economic 
outcomes — reducing losses and waste, extending product life cycles, and 
introducing efficiency-boosting innovations. 
 Key to this is long-term thinking — building sustainable relationships 
with customers, employees, suppliers and communities rather than chasing 
short-term results, helping build trust and manage risk. 
 The circular economy offers an alternative to the traditional "take-
make-dispose" model, aiming to keep materials and products in use as long 
as possible through reuse, repair, refurbishment, recycling and recovery — 
reducing raw material consumption and waste while often lowering 
production costs and increasing resilience to raw material price swings. 
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 Practical applications include products designed for longer life and 
repairability, use of recycled materials, separate waste collection, 
optimized packaging, and renewable energy use. 
 Innovation enables precise management of production processes, 
energy use, waste reduction, and logistics; cooperation between 
organizations facilitates knowledge and technology sharing and joint 
solutions. 
 The “Cross-Border Youth Safety and Inclusion: Modernising 
Training Facilities and Developing a Comprehensive Good Practices 
Guide” (CBYSI) project is a strong example of applying CSR and 
sustainability principles in practice — through cooperation between 
educational institutions and public organizations in Romania and Bulgaria, 
modernizing the learning environment, developing joint educational 
programmes, and enhancing young people’s knowledge on personal safety, 
safe driving, financial literacy, the green economy and social responsibility.  

6.3. Good Practices in Environmental and Social Education 

 Modern education increasingly emphasizes building the knowledge, 
skills and values that prepare young people for an active, responsible life in 
a fast-changing society. Alongside vocational training, environmental 
protection, social responsibility, sustainable consumption, financial literacy 
and civic participation are becoming central topics. 
 The goal is not merely information transfer but fostering a lasting 
attitude toward sustainability — reflected in everyday behaviour: how 
resources are used, how financial decisions are made, and how one 
participates in public life. Effective education combines theory with 
practice. 
 Key good practices: 

 Integrating sustainability across academic disciplines — economics, 
management, finance, law, IT, engineering, education — providing 
students with a broader understanding of the links between economic 
development, society and the environment. 

 Interactive teaching methods — case studies, discussions, simulations, 
team tasks, project-based learning to encourage critical thinking, 
decision-making and teamwork through active participation. 

 Learning through practical projects — volunteering, social campaigns, 
sustainability initiatives, which builds professional skills alongside 
personal responsibility and civic engagement. 
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 Involving representatives of businesses, public institutions and NGOs 
— linking theory to real-world examples of CSR and environmental 
policy, supporting career guidance. 

 International and cross-border initiatives — exchanging knowledge 
and practices across countries, developing intercultural communication 
and collaboration skills. 

 Digital technologies in education — online platforms, virtual 
classrooms, interactive resources — enabling access to up-to-date 
materials and cross-border collaboration. 

 Building responsible decision-making skills — understanding issues, 
analysing options, evaluating consequences and choosing appropriate 
solutions. 

 Learner-led initiatives — information campaigns, volunteering, 
environmental projects, discussion forums — developing leadership, 
organization and social responsibility. 

 Financial literacy and education for sustainable consumption — 
fostering habits of prudent resource management, waste reduction and 
reuse from an early age. 

 International cooperation projects are particularly valuable for 
advancing environmental and social education — enabling joint curricula, 
staff/student exchanges, workshops and shared initiatives that spread good 
practices and build lasting institutional partnerships. 
 The CBYSI project is a strong example of integrating environmental 
and social education in a cross-border context by modernizing training 
infrastructure, organizing joint training sessions, and developing this guide, 
thus giving young people knowledge and practical skills in personal safety, 
safe driving, personal finance, the green economy and CSR, and moving 
education beyond the traditional teaching model toward building 
competencies for professional and social success. 

 Environmental and social education are key to the sustainable 
development of modern society. By combining theoretical knowledge, 
practical skills and active community participation, young people build 
the competencies needed to succeed professionally and to actively 
contribute to a more sustainable, fairer and more responsible society. 
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PART IV — IDENTIFIED GOOD PRACTICES AND INSTITUTIONAL 
COOPERATION 

CHAPTER 7 — Key Good Practices Resulting from the Workshops 

 

 The good practices in this chapter did not emerge from a literature 
review. They emerged from four workshops in which professionals from two 
countries spent dozens of hours discussing what works, what does not, and 
why. They were tested against experience, refined through debate, and 
validated by the people who will implement them.  
 A lack of communication between parents and children, the absence 
of clear rules at home, and gaps in parental responsibility all contribute 
significantly to risk behaviour, violence and inappropriate conduct among 
young people. This is a conclusion that emerged from police officers and 
educators who repeatedly see the specific situations where a young person's 
home environment either reinforced or actively undermined everything a 
school or a training course was trying to teach. 
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7.1 Active Parental Involvement and the Family – School Partnership 

 

 Why This Practice Matters 

 Every practitioner who contributed to this Guide identified the same 
fundamental challenge: the messages young people receive about safety 
and responsibility are contradictory. What a teacher says in school, what a 
police officer says in a community event, and what a parent communicates 
at home are often entirely different. Young people navigate this by choosing 
not the most authoritative source, but the most permissive one. 
 The research is clear: young people whose parents maintain 
consistent, open and engaged communication about risks are significantly 
less likely to engage in risk-taking behaviour, more likely to seek help when 
they need it, and more likely to develop the self-regulatory skills that keep 
them safe. The family is not a supportive structure around the work of the 
school: it is the primary context in which values are formed and habits are 
built. 
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 What Active Parental Involvement Requires in Practice 

 Maintaining regular communication with the school — Parents should 
engage in open and continuous dialogue with teachers to understand 
their child's progress, identify any difficulties, and explore ways to 
provide effective support in the learning process. A collaborative 
relationship between families and schools enables early identification 
of challenges and the development of shared solutions; 

 Aligned communication at home — Families play a vital role in 
reinforcing the knowledge, skills, and learning habits developed at 
school. Providing a supportive learning environment, encouraging 
curiosity, fostering independence, and demonstrating the value of 
education all contribute to the development of healthy, long-lasting 
learning routines; 

 Open dialogue and emotional support — Parents who regularly discuss 
school experiences, challenges, achievements, and personal goals with 
their children create an atmosphere of trust and emotional security. In 
such an environment, children are more willing to seek help, express 
concerns, and develop confidence in their own abilities; 

 Modelling positive behaviours and values — Children learn primarily 
by observing the adults around them. Parents who demonstrate 
responsibility, respect, perseverance, and a positive attitude towards 
learning provide powerful role models that shape their children's 
attitudes toward education and personal growth. 

 Active parental involvement is a cornerstone of high-quality 
education. Strong partnerships between families and schools 
enhance learning outcomes, promote children's holistic 
development, and contribute to the development of responsible, 
engaged adults. 
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7.2 Inter-Institutional Collaboration: Police, Schools, Universities and 
Community 

 

 Why Public Institutions Should Work Together 

 Interventions delivered in isolation — police officers visiting a school 
once, a one-off discussion about road safety, a single lesson on financial 
literacy — have limited and short-lived impact. Young people receive the 
message, process it briefly, and return to the same environment that shaped 
their behaviour before the intervention. Nothing has changed structurally. 

 What creates lasting change is sustained, coherent, multi-channel 
reinforcement of consistent messages conveyed by trusted adults across 
multiple contexts. When a young person hears the same core message from 
a teacher, a school counsellor, a police officer and a parent, that message 
begins to feel like a fact about the world rather than an instruction. 
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Dolj County Police Inspectorate 
— From Authority to 
Educational Partner 
The most significant reframing in 
the CBYSI partnership is that of 
the Dolj County Police 
Inspectorate, from an authority 
that issues fines to an 
educational partner that provides 
operational expertise in a 
collaborative learning process. 
Young people respond very 
differently to a “partner” than to 
an “authority”. 
Practical implication: police 
professionals participating in 
school programmes have training 
not just on their area of 
expertise, but also in educational 
communication and how to 
facilitate discussions rather than 
deliver lectures. 

The Academy of Economics D.A. 
Tsenov contributes a significant 
dimension: economic 
vulnerability and financial 
illiteracy are among the most 
underestimated risk factors for 
young people. A young person 
with no framework for managing 
personal finances or assessing the 
sustainability of their own choices 
is not simply economically 
unprepared — they are socially 
vulnerable in ways that make 
them measurably more 
susceptible to exploitation and 
exclusion. Making this connection 
explicit, rather than leaving 
financial education and personal 
safety in separate silos, was 
identified as one of the project’s 
most distinctive contributions. 

Dolj County School Inspectorate — The Essential Bridge 

The Dolj County School Inspectorate provides the connection between 
the project and the young people it serves: it knows which schools, 
which communities and which students need the project training 
sessions most; it facilitates access. 

No project of this kind can reach its potential without a partner 
playing this connective role. The Dolj County School Inspectorate is 
what makes the project's social inclusion mandate operational rather 
than aspirational. 
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7.3 The Principle of Active Prevention: Anticipation Over Reaction 

 The standard institutional model is reactive: something happens, 
and then institutions respond. A fight triggers initiation of a disciplinary 
committee meeting. A road accident triggers an investigation. These 
responses are necessary and important. But they are not a safety strategy. 

1. Early identification — The ability to recognize risk before it manifests. 
This requires attentive, caring professional presence — teachers who 
know their students, counsellors with manageable caseloads, police 
officers who are familiar community figures; 

2. Structured competence development — The most effective 
prevention is not information provision, but competence building. The 
four CBYSI training courses develop in young people the specific 
physical, cognitive, emotional, economic skills that reduce 
vulnerability before any specific incident arises; 

3. Coherence of messages — Prevention is undermined by contradiction. 
When different authorities send different messages about the same 
topic, young people conclude there are no fixed rules; 

4. Skill building instead of excessive protection — Young people are truly 
protected not when they are merely warned about dangers, but 
especially by building the skills that allow them to recognise and 
responsibly manage risks; 

5. Long-term vision — Prevention is not an occasional event; it requires 
constant, sustained efforts. A school where road safety, personal 
safety, financial literacy and environmental responsibility are 
continuously integrated in the educational process lays the foundation 
for responsible culture and lasting change. 

 True protection for young people is not developed through 
repeated warnings, but by building skills that allow them to 
identify risk situations early and react responsibly before they 
generate consequences. 
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CHAPTER 8 — The Joint Training Programme as a Model of Good 
Practice 

 

 
 

8.1. Programme Structure: Four Courses, Three Institutions, One Shared 
Framework 
 

The Joint Training Programme, developed under project ROBG00251 
(CBYSI), is a good-practice example of a cross-border educational model 
building the knowledge, skills and competences needed for young people's 
personal safety, social adaptation and professional fulfilment. Rather than 
isolated modules, it forms an interconnected system of four courses 
developing a broad competence profile: 
 

 Self-Defence and Personal Safety (developed by the Dolj County 
Police Inspectorate) — recognising risk, preventing danger, 
responding appropriately; emphasis on self-control, risk assessment 
and confidence-building; 

 Safe Driving for Young Adults (developed by the Dolj County Police 
Inspectorate) — road-safety rules, accident risk factors and personal 
responsibility behind the wheel; 

 Sustainable Management of Personal Finances (developed by the 
Academy of Economics “D.A. Tsenov”, Svishtov) — financial literacy 
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through budgeting, saving, debt management, planning and 
sustainable consumption; 

 Green Economy and Corporate Social Responsibility (CSR) 
(developed by the Academy of Economics “D.A. Tsenov”, Svishtov) 
— sustainable development, responsible business conduct, 
sustainable business models, circular economy and ESG principles. 

Each course builds distinct knowledge; together they form a 
comprehensive competence profile, reflecting the understanding that 
young people's security and success depend on the combination of personal 
safety, informed decision-making, financial responsibility and sustainability 
awareness. 

The programme’s quality stems from the involvement of three 
institutions with complementary expertise: the Dolj County Police 
Inspectorate (practical security expertise), the "D.A. Tsenov" Academy of 
Economics, Svishtov (academic rigor and methodological consistency), and 
the Dolj County School Inspectorate (access to young people and 
pedagogical adaptation) — a working model combining a public safety 
institution, a higher-education institution and an education authority. All 
four courses share common principles regarding learning outcomes, module 
structure, and assessment, ensuring a consistent, comparable learning 
experience despite differing content, and each is designed for practical, 
real-life application rather than pure information transfer. 

 

 The programme shows how cross-border cooperation adds value that 
no single institution could achieve alone, and — since its structure 
allows adaptation to local needs — serves as a transferable model: 
uniting different areas of expertise around a shared goal for youth 
development. 

 
8.2. Teaching Methods: Experiential Learning, Case Studies and 
Simulation 

The strength of the programme lies in its participatory, hands-on 
approach. Rather than a one-way transfer of information, the programme 
creates a learning environment in which participants analyse concrete 
situations, make decisions, share experiences, and develop skills that can 
be applied in real-life situations. This approach is based on the premise that 
lasting learning relies not only on understanding concepts, but also on 
applying them in practical contexts—all the more so in areas such as safety, 
financial literacy, and sustainability, which directly influence everyday life. 
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Experiential learning places the participant at the centre: the 
trainer creates conditions for active exploration rather than a one-way 
delivery of information. In Self-Defence/Personal Safety, this means 
developing reaction, self-control and risk-assessment skills through 
practice, not just principles. In Safe Driving, analysing real-life situations 
builds risk awareness and a sense of personal responsibility. In the finance 
and green-economy courses, it lets participants examine real-life choices — 
budgeting, spending decisions, sustainable business choices. This approach 
builds confidence by showing that knowledge has practical value. 

Case studies develop analytical thinking — the ability to evaluate 
options and make reasoned decisions, valuable for independent living and 
professional life. In safety/driving courses, they help participants 
understand the factors that lead to risky situations and encourage them to 
consider different courses of action. In Personal Finance, they cover 
budgeting, comparing financial solutions, managing unexpected costs and 
assessing credit risk. In Green Economy/CSR, they examine real business 
situations involving sustainable production, resource use and the balance 
between performance and responsibility. Because there's no single 
“correct” answer to replicate, case studies foster genuine reasoning and 
discussion. 

Simulations are particularly suitable for training related to 
behaviour in situations requiring a quick reaction, judgement and 
responsibility. In personal safety and safe driving courses, simulation drills 
help develop the skills needed to act in various scenarios and build a higher 
level of confidence. In personal finance, simulations model budgeting, 
saving-vs-spending choices and long-term planning, showing the immediate 
consequences. In green economy topics, simulations illustrate the interplay 
between economic activity, resource use and social responsibility, letting 
participants explore different stakeholder perspectives. 

Interaction and experience sharing across all four courses — 
discussions, group work, exchange of viewpoints — is especially valuable in 
a cross-border project, bringing together participants from different 
backgrounds (Romania and Bulgaria) to build tolerance, communication 
skills and understanding of shared challenges in a European context. 

Assessment tests active participation, task completion, case-study 
work and demonstrated skill application — not just theoretical knowledge 
— so that the completion certificate reflects genuine competence. 
 

 Together, these methods make the Joint Training Programme a 
model combining knowledge, practice and competence-building, 
transferable to other cross-border and educational initiatives: 
effective learning is measured by the participants’ ability to turn 
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knowledge into skill and skill into responsible behaviour, not by the 
amount of information alone. 

 
8.3. Participant Selection, Evaluation and Certification 
 

Participant selection, evaluation and certification are key to the 
programme's sustainability and replicability as good practice. Selection is 
not a mere administrative step, but a tool for ensuring equal access and 
real impact, based on equal opportunities, transparency, inclusion and 
non-discrimination, with no restriction or disadvantage on grounds of 
gender, ethnicity, nationality, language, religion, social/economic 
background, disability or family status, in line with EU principles on social 
inclusion and equal access. 

Inclusive selection places particular focus on young people facing 
additional barriers — socially/economically vulnerable groups, those with 
limited access to further learning, those needing extra support — reflecting 
the principle that "no person and no place should be left behind." Selection 
also considers the match between the course content and the candidates' 
needs/interests, so participation can deliver real benefit rather than being 
a mere formality. 

Selection is coordinated by partners according to their role: ISJ 
Dolj identifies and nominates secondary-school pupils from Dolj County who 
meet the criteria and are motivated to participate fully; the “D.A. Tsenov” 
Academy of Economics, Svishtov coordinates student selection for its two 
courses. Shared principles across partners ensure a consistent process and 
quality standard. 

Evaluation is tailored per course, but follows shared principles, 
focusing on: active participation; ability to analyse and resolve practical 
situations; applying knowledge to case studies and tasks; responsible 
decision-making; teamwork. In safety/driving courses, evaluation focuses 
on practical application and appropriate response under risk; in 
finance/sustainability courses, it looks at analysis, informed choice and the 
capacity to understand consequences. 

Certificates are awarded only upon full completion of the 
programme — attendance at all sessions, active participation in exercises 
and discussions, completed tasks, and demonstrated 
understanding/application of the core knowledge — ensuring the certificate 
reflects genuine competence, rather than mere attendance, and builds 
trust in the programme among participants and institutions. Given the 
project's cross-border nature, the certificate is recognisable and applicable 
across both national contexts. 
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 Combining transparent criteria, equal access, inclusion and 
competence-based evaluation makes this model — and the broader 
lesson that successful educational initiatives depend as much on reach, 
participation support and recognition as on content quality — 
adaptable to other cross-border and European youth initiatives. 
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PART V — IMPLEMENTATION AND SUSTAINABILITY 
 

CHAPTER 9 — Applying the Guide and Sustaining Its Impact 

 

 The purpose of this chapter is to provide the practical frameworks 
and concrete guidance that professionals need to actually use this Guide — 
in their specific institutions, with their specific young people, in ways that 
produce real and lasting change. 

9.1 How to Adapt the Guide to Different Institutional Settings 

 What Is Universal, What Is Context-Related 

 Many practices in this Guide are genuinely universal: the principle 
that prevention is more effective than reaction, the evidence that parental 
involvement amplifies educational impact, the understanding that 
coherence across institutions is a prerequisite for lasting behavioural 
change. These apply wherever young people live. 
 Others require adaptation. The legal provisions in Chapters 3 and 4 
are Romanian law. The specific socio-economic characteristics that justify 
prioritiz
County. The case studies reflect patterns from specific operational and 
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educational contexts. The task is to identify the underlying principle in each 
section — and adapt only the contextual details. 

Question What to consider 

What is my target group? Age, educational level, socio-economic 
background, cultural identity, specific 
vulnerabilities. Each dimension affects 
framing, examples, resonance, and the 
social dynamics of a training session. 

What specific risks does 
this group face? 

Not all five thematic domains will be 
equally relevant. A brief needs assessment 
— even a qualitative one — is essential 
before deciding what to prioritize. 

What resources are 
available? 

Staff expertise, physical space, equipment, 
time, budget, partner organizations. The 
in-person self-defence training cannot be 
adapted to fit most institutions. 

What partner institutions 
are available? 

Map the organizations in your area that 
work with young people. Genuine 
collaboration multiplies impact. 

How will you know that it 
worked? 

Define the change you are trying to produce 
before you begin, and decide how to 
measure it. A before-and-after 
questionnaire plus qualitative feedback is 
enough to generate useful learning data. 

 
9.2 Monitoring, Evaluation, and Updating Good Practices Over Time 

 Evaluation throughout the entire Joint Training Programme should 
be formative — oriented toward a participant’s actual learning process and 
personal development, rather than functioning simply as a pass/fail 
checkpoint applied once, at the very end of a course. This principle applies 
equally to how this Guide itself should be monitored and kept up-to-date 
over time. 

 Monitoring the Training Process Itself 
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In practice, this means direct observation during live sessions, 
combined with structured feedback and open discussion after each 
individual activity, rather than a single review conducted at the very end 
of a three-day course, by which point the specific details of any given 
session have already begun to blur for both trainers and participants. 

 Evaluating What Actually Changed 

Result evaluation is based on self-assessment combined with 
analysing the specific tasks the participants complete during a course, 
which together allow for a real, honest before-and-after comparison of 
what has genuinely changed in a participant’s knowledge, attitude and 
confidence, rather than relying solely on the participants’ own impressions 
of how much they learned. 

 Quality Assurance as an Ongoing Discipline 

Maintaining a consistently high standard of quality across all training 
groups and in both partner countries requires the systematic application of 
a set of complementary good practices. These include clearly defining the 
learning objectives and expected outcomes before each training session, 
selecting teaching approaches that reflect the participants’ profiles and 
learning needs, and using feedback as an integral part of the learning 
process. When applied consistently, these practices help ensure a common 
quality standard throughout the programme and support the achievement 
of comparable learning outcomes across all project activities. 

9.3 Transferability: Using the Guide Beyond the Project’s Lifetime 

 CBYSI ends in February 2027, but the Guide, the Joint Training 
Programme and the partnership that produced them were built, from the 
first workshop onward, with the world after the project ends firmly in mind. 
A cooperation agreement between the Dolj County Police Inspectorate, the 
Academy of Economics “D.A. Tsenov” and the Dolj County School 
Inspectorate will be signed after the end of the project’s implementation, 
creating a formal institutional basis for continuing joint activities.  
 The Dolj County Police Inspectorate has confirmed its intention to 
keep using the renovated sports hall, the driving simulator and the training 
equipment for the continuous training of the police officers and for the 
educational work with young people from Dolj County well beyond the 
funding period, with the Dolj County School Inspectorate continuing to 
facilitate access to the target communities. The Academy of Economics 
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“D.A. Tsenov” has committed to integrating the financial education and 
green economy content into its ongoing curriculum. The Dolj County School 
Inspectorate has committed to sharing the Guide across the Dolj County 
school network. 
 Dissemination was designed for reach beyond the 240 direct 
participants from the onset. The Guide and the Joint Training Programme 
will be distributed in printed form to every participant at the end of their 
respective training sessions, and made available digitally through the 
institutional websites of the Dolj County Police Inspectorate and the 
Academy of Economics “D.A. Tsenov”, and through the Dolj County School 
Inspectorate’s communication channels to the wider network of schools 
across Dolj County. Both documents are produced in Romanian, Bulgarian 
and English, in print and digital format, specifically so they can be shared 
with other organizations and projects working in comparable fields — not 
only with CBYSI's direct beneficiaries.  
 
 

DISSEMINATION BEYOND THE DIRECT PARTICIPANTS 

Cross-border documentary film — capturing the infrastructure 
investments, the workshops and the training sessions, produced in 
Romanian, Bulgarian and English with subtitles; a 45-minute version for 
television, and three short videos for social media; 
Closing conference — organized by the Academy of Economics D.A. 
Tsenov in Svishtov, bringing together all partner institutions, 
representatives of the education system, local authorities and media, 
at which the final Guide and Training Programme are formally 
presented. 
Institutional websites and school networks — digital versions shared 
through the Dolj County Police Inspectorate, the Academy of Economics 
D.A. Tsenov and the Dolj County School Inspectorate’s own institutional 
channels.  
 Where the real, lasting value actually sits 

 None of CBYSI’s tangible or institutional outcomes should be viewed 
in isolation. The modernized sports hall of IPJ Dolj, the specialized 
equipment and the renovated training facilities in Svishtov are all valuable 
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resources, but their true value lies in how they are integrated into a shared 
educational and institutional framework. This framework was developed 
through the four joint workshops, which enabled the partners to establish 
a common needs assessment, develop and validate training content, 
produce case studies, and strengthen cooperation between the 
participating institutions. Above all, the project’s most enduring legacy lies 
in the commitment of the three partner institutions from Romania and 
Bulgaria to continue working together and building on these achievements 
long after the project’s formal implementation and funding period has come 
to an end. 
 

 This Guide was built by three institutions in two countries, working 
together. Its future belongs to everyone who uses it — and improves it. 
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CHAPTER 10 — Conclusions and Recommendations 

 

 

10.1. Summary of Core Findings and Good Practices 

 
This Good Practices Guide presents the outcomes of joint work under 

project ROBG00251 CBYSI (INTERREG VI-A Romania–Bulgaria 2021–2027), 
built through systematic analysis, knowledge exchange and joint 
development of solutions tailored to meet the needs of cross-border youth. 
The core conclusion: youth safety, development and success require a 
holistic approach combining knowledge, practical skills and responsible 
behaviour, since young people face interrelated challenges — from 
personal/road safety to informed decision-making, resource management, 
and sustainability/social responsibility. 

Training proved most effective when grounded in real-life situations, 
which is why the joint programme combines four complementary areas: 
self-defence and personal safety; safe driving for young adults; sustainable 
personal finance management; green economy and CSR — together forming 
one framework for tackling modern challenges.     
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 Key Good Practices Identified: 

 
 Practice-oriented learning that builds actual competencies – 

experience showed that participants achieve better learning outcomes 
when they are actively involved in the process rather than being passive 
recipients of information. Practical exercises, realistic scenarios, case 
studies and facilitated discussions encouraged critical thinking, 
problem-solving, informed decision-making and personal responsibility, 
while helping participants put together theoretical concepts to 
situations they may encounter in everyday life; 

 Collaboration between institutions for better results – bringing 
together professionals from public institutions, educational 
organisations and other relevant stakeholders created a collaborative 
environment where diverse expertise and viewpoints complemented 
one another. This experience confirmed that addressing the complex 
challenges affecting young people requires coordinated action, shared 
responsibility and continuous cooperation across sectors rather than 
isolated institutional efforts; 

 Equal opportunities and social inclusion in practice – the participant 
selection process was designed to ensure fair and equitable access, 
regardless of social, economic or personal circumstances. By creating 
an inclusive learning environment, the programme not only 
strengthened the participants’ knowledge and skills but also promoted 
participation, social cohesion and equal opportunities for all young 
people; 

 Sustainable results with long-term impact – the Guide and the training 
programme were developed as practical resources intended to remain 
relevant beyond the lifetime of the project. Their value lies in their 
adaptability, ease of use and potential for continued implementation 
by institutions and professionals, supporting future training activities, 
wider dissemination of good practices and the long-term sustainability 
of the project's achievements. 
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Key conclusions from the implementation of the project 

 
 cooperation between institutions from different countries 

contributes to the exchange of knowledge and the creation of better 
solutions 

 the development of young people requires a combination of 
knowledge, practical skills and values related to responsible 
behaviour 

 practical training produces more lasting results and greater 
engagement 

 equal access to training and active inclusion of different groups of 
young people are key to sustainable development 

 the training models developed can be adapted and used in other 
regions and initiatives with similar objectives 

 
 

 The project demonstrates the value of education for young people’s 
security, independence and active participation, providing a foundation 
for future initiatives centred on their needs. 

10.2. Recommendations for Institutions and Practitioners 

Supporting young people requires a long-term, coordinated 
approach that goes beyond the traditional boundaries between education, 
social policy, employment and public safety — especially in a context of 
rapid economic, technological and social change (evolving labour-market 
demands, digitalisation, sustainability needs, growing importance of 
personal/public security). Preparing young people can no longer mean 
professional knowledge alone; it requires competences supporting 
independence, adaptability and active participation. 

 
 Recommendations for Educational Institutions  

 The modern education system faces the challenge of bridging the 
gap between what young people learn and the skills required for their 
successful fulfilment. This requires a closer link between the curriculum, 
practical experience, and the needs of society. 
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Recommendations for educational institutions 

 include more practice-oriented training linked to everyday life 
 develop financial literacy as a key competence for independent 

living 
 promote understanding of sustainable development and the green 

economy 
 build critical thinking, decision-making and risk-management skills 
 use participatory, practice-based teaching with real-life case studies 

 It is particularly important that education prepares young people not 
only for a specific profession, but also for the ability to adapt to the 
changes that will characterise the future economic and social 
environment. 

 
 Recommendations for Developing Young People’s Financial and Green 

Literacy 

European economies are undergoing significant changes linked to 
digitalisation, the sustainable transition, and new consumption and 
production models. 
 Financial literacy and an understanding of the principles of 
sustainable development are becoming essential skills for the younger 
generation. 

Recommendations to institutions and organisations working 
with young people 

 encourage the responsible management of personal financial 
resources; 

 build skills for assessing financial risks; 
 raise awareness on the link between personal decisions and 

sustainable development; 
 familiarise young people with the role of businesses in 

environmental protection and social responsibility. 

 

 Such skills are particularly important in the context of economic 
uncertainty, changes on the labour market, and the need for a more 
responsible use of natural resources. 
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 Recommendations for Professionals Working with Young People 

Teachers, trainers, youth workers and experts from various 
institutions play a vital role in turning knowledge into practical skills. 

 
Recommendations for professionals working with young 

people 

 use interactive methods that give young people an active role; 
 use real-life situations and practical examples; 
 encourage dialogue and the exchange of different viewpoints; 
 create an environment in which every participant feels supported 

and included. 

 
 Recommendations for the Development of Cross-border Cooperation 

 
Experience from the ROBG00251 CBYSI project shows that cross-

border cooperation creates added value that cannot be achieved through 
the actions of individual institutions alone. 

Collaboration between organisations from different countries 
enables the exchange of knowledge, the comparison of approaches and the 
development of solutions tailored to common challenges. 

 
Recommendations for the development of cross-border 

cooperation 

 encourage long-term partnerships between institutions from different 
countries; 

 exchange of good practices in the field of youth education; 
 joint training programmes and initiatives to develop skills; 
 use of European programmes as a tool for building sustainable 

networks. 

 

 Cross-border cooperation is not limited to the implementation of 
individual projects. It represents a real opportunity to build a common 
European space of knowledge, shared responsibility and solidarity. 

 
 These recommendations, drawn up on the basis of the experience 
gained from the CBYSI project, highlight the need for a new approach to 
young people’s development – an approach that combines education, 
practical training, social inclusion and European cooperation. 



CBYSI · Comprehensive Good Practices Guide for Youth Safety and Conduct ROBG00251 

Page 95 

 Investing in young people’s knowledge, skills and self-confidence is 
an investment in the sustainability of society as a whole. Only through the 
joint efforts of institutions, organisations and communities can an 
environment be created in which every young person has the opportunity 
to develop their potential and play an active part in shaping the future of 
Europe. 

 

10.3. The Value Added by Cross-Border Cooperation: Looking Forward 

 One of the most significant features of project ROBG00251 “Cross-
Border Youth Safety and Inclusion: Modernising Training Facilities and 
Developing a Comprehensive Good Practices Guide” (CBYSI) is that its 
impact extends beyond the scope of individual activities and specific 
outcomes. The true value of the project lies in the creation of a shared 
space for the exchange of knowledge, experience and ideas between 
institutions in Romania and Bulgaria, united by a common goal – to support 
young people in their personal and professional development. 
 

 Common Challenges as a Basis for Common Solutions 

 The Danube border regions share economic and social challenges 
around education, careers and youth participation. Amid rapid digital 
transformation and labour-market change, no single national education 
system can meet all emerging needs alone — pooling institutional expertise 
across borders (security-sector experience plus academic expertise) 
produces more comprehensive, effective training solutions. 
 

 The Strength of the Romanian – Bulgarian Partnership 

One of the project’s most valuable added benefits is the 
establishment of a sustainable partnership between institutions in the two 
countries. 

Cooperation between the Dolj County Police Inspectorate, the “D.A. 
Tsenov” Academy of Economics in Svishtov, the Dolj County School 
Inspectorate and other stakeholders has demonstrated that different 
institutional perspectives can be successfully united around a common 
cause. 
 Through their joint efforts, the partners not only carried out the 
planned activities but also laid the foundations for future collaboration. The 
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exchange of experience, the discussion of different approaches and the 
joint development of training materials contributed to building trust and 
mutual understanding. 
 

 From Project Outcomes to Long-Term Value 

The Good Practices Guide and the Joint Training Programme 
represent outcomes that can continue to be used even after the project has 
ended. Their value is determined not only by their content, but also by their 
adaptability to different educational settings and different groups of young 
people. 

The training model can be used by schools, universities, public 
institutions and organisations working with young people who are seeking 
effective approaches to developing practical skills and promoting 
responsible behaviour. In this way, the project’s outcomes become a 
resource that can be shared, developed and built upon in future initiatives. 
 

 The Added Value of Cooperation – Creating a Sustainable Model with a 
European Dimension 

 One of the most significant features of project ROBG00251 – CBYSI 
is the added value created by bringing together different institutional 
expertise, professional experience and national perspectives within a 
common European space for cooperation. 

The project is not limited to carrying out specific activities and 
achieving pre-defined outcomes. Its broader contribution lies in the 
creation of a model for collaboration that demonstrates how institutions 
from different sectors and countries can join forces to address the real 
needs of young people. 

The added value lies, above all, in the combination of different 
perspectives and expertise. The Dolj County Police Inspectorate’s practical 
expertise in the field of personal safety, prevention and the development 
of skills for responsible behaviour is complemented by the educational 
experience and academic potential of the “D.A. Tsenov” Academy of 
Economics and the Dolj County School Inspectorate. In this way, a holistic 
approach is created which views young people as learners and as active 
participants in society who must be prepared for various life situations. 
 Another key added value of the project is the recognition that the 
modern education of young people requires the development of interrelated 
competences. Personal safety, safe driving behaviour, financial literacy, 
sustainable thinking and social responsibility are not separate areas, but 
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elements of a broader capacity for young people to make informed decisions 
and participate fully in economic and social life. 
 Of particular significance is the fact that the outputs produced are 
geared towards practical application. The Good Practices Guide and the 
Joint Training Programme are practical tools that can be used by various 
organisations working with young people. They provide an opportunity for 
the knowledge and experience gained during the project to reach a wider 
audience and be adapted to new educational and social contexts. 
 The project’s added value is also linked to its contribution to key 
European principles – equal access to opportunities, inclusion, non-
discrimination and support for the development of every young person, 
regardless of their social or economic background. The project 
demonstrates that practical, inclusive education can help create more 
equal opportunities for young people. By ensuring accessible participation 
and focusing on skills that can be applied in real life, it supports personal 
development and social inclusion throughout the cross-border region. 

 Looking to the Future 

The ROBG00251 project, “Cross-Border Youth Safety and Inclusion: 
Modernising Training Facilities and Developing a Comprehensive Good 
Practices Guide” (CBYSI), has demonstrated that sustainable results are 
achieved when a partnership becomes the foundation for future initiatives. 

The experience gained, the trust built and the tools developed 
provide an opportunity to continue cooperation in areas that will become 
increasingly important in the coming years – security, education, 
sustainable development, social inclusion and skills development. 

In this sense, the CBYSI project is not merely a successfully 
implemented initiative under the INTERREG VI-A Romania–Bulgaria 2021–
2027 programme, but a step towards closer ties between Romanian and 
Bulgarian communities, working together to create a safer, more inclusive 
and more sustainable environment for young people. It is an example of 
how European cooperation can bring about real change at local and regional 
level – by building trust, exchanging knowledge and developing solutions 
that have practical value for people. 
 

 The true value of a cross-border partnership is measured by the change 
that remains after the project has ended – in the participants’ 
knowledge, the capacity of the institutions, and the confidence that 
common challenges can be overcome through joint efforts. 
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 Project ROBG00251 Cross-Border Youth Safety and Inclusion: 
Modernising Training Facilities and Developing a Comprehensive Good 
Practices Guide (CBYSI) is proof that Romania and Bulgaria can 
successfully pool their experience and potential to create solutions of 
European value. 
 Because the future of young people does not depend on the 
borders between countries, but on the willingness to work together 
across them. 
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